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I.  INTRODUCTION 

The student teaching experience represents the culmination of the candidate's work in the teacher preparation 

program.   It is an opportunity for the university faculty to evaluate their product, and for the public school 

personnel to help in this evaluation and the initial admission of a new teacher into the profession.  Student 

teaching is important to the teacher candidate, the university, the participating school system, and, ultimately, to 

the profession. 

 

Student teaching should not represent new experiences, but rather should be an opportunity to orchestrate into a 

final production all the necessary knowledge, skills, and dispositions acquired throughout the candidate's 

college experience.  It will take many years to become a master teacher; however, the performance during 

student teaching allows the university to determine if the candidate has the necessary skills to enter the teaching 

profession. 

 

This guide is designed to outline responsibilities expected during the student teaching experience and, in that 

respect, may be considered a course syllabus.  It is assumed that the candidate and supervisors are in constant 

communication as they consult these guidelines.  In all decisions that the student teacher and the supervisors 

make, however, it is essential to remember that the children in the classroom are the most important 

consideration. 

 

The university faculty would like to encourage the candidate to make the most of this very important experience 

in your college program.  Work hard, listen carefully to your supervisors and apply the suggestions made by 

them.   Your success as a beginning teacher in the near future can be enhanced by your concentrated effort 

during the next several weeks.   Your supervisors are there to help you.   Do not hesitate to seek their advice and 

counsel. 

 

The university faculty wishes you a most successful and rewarding student teaching experience. 

 

 

 

 

College of Education  

Brenau University 

    

 

Vision Statement 

 

Education professionals from Brenau University will take active roles in planning, implementing and evaluating 

effective teaching practices through reflective decisions relating to content, pedagogy, and the learner. 
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Student Teaching Course Description and Purpose 
Student teaching is a nine-semester hour field-based experience of approximately ten weeks duration.  It is designed to 

provide the student teacher with opportunities to exhibit skills, knowledge and behaviors developed during the teacher 

education program. 

 

During the student teaching experience, the candidate engages in the practice of skills, techniques, and knowledge 

acquired in both the classroom and field-based settings.   As such, the candidate is expected to try out, revise, and finally 

refine these skills necessary for successful teaching.   The major purpose, then, is to provide the candidate an opportunity 

to demonstrate in a realistic setting that they do in fact possess the skills, knowledge and behaviors required of a 

beginning classroom teacher. 

 

Student Teaching Course Numbers and Names 

 Undergraduate        MAT   

 Early Childhood Education  

 ED 429A Planning and Materials      ED 697A Planning and Materials 

 ED 429B Classroom Procedures      ED 697B Classroom Procedures 

 ED 429C Professional Behavior      ED 697C Professional Behavior 

 

Middle Grades Education 

 ED 449A Planning and Materials      ED 698A Planning and Materials 

 ED 449B Classroom Procedures      ED 698B Classroom Procedures 

 ED 449C Professional Behavior      ED 698C Professional Behavior 

 

Special Education (Intellectually Disabilities) 

 ED 493A Planning and Materials     ED 730A Planning and Materials 

 ED 493B Classroom Procedures      ED 730B Classroom Procedures 

 ED 493C Professional Behavior      ED 730C Professional Behavi 

 

Secondary Education – High School 

          ED 618A Planning and Materials 

          ED 618B Classroom Procedures 

          ED 618C Professional Behavior     

Art Education 

 Early Childhood Middle Grades    High School 

 AE 432A             AE 442A              AE 452A        Planning and Material

 AE 432B           AE 442B    AE 452B  Classroom Procedures 

 AE 432C           AE 442C    AE 452C  Professional Behavior 

Dance Education 

 Early Childhood Middle Grades  High School 

 DA 432A  DA 442A    DA 452A  Planning and Materials

            DA 432B            DA 442B          DA 452B      Classroom Procedures 

            DA 432C             DA 442C              DA 452C      Professional Behavior 

Music Education 

 Early Childhood Middle Grades  High School 

 MU 432A  MU 442A    MU 452A  Planning and Materials 

 MU 432B  MU 442B    MU 452B  Classroom Procedures 

 MU 432C  MU 442C    MU 452C  Professional Behavior  
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Applied Instruction/Content Applications 

 Applied Instruction is a course taken the first weeks of the semester of student teaching.  All student 

teachers must begin the semester with this course.  For baccalaureate students, this course is ED 415.  For MAT 

students, this course is ED 614 or ED 645. 
      

Student Teaching Course Objectives 

The objectives for the student teaching experience are grouped into the three areas corresponding to the three 

major areas of performance: Planning and Materials; Classroom Procedures; and Professional Behavior. These 

objectives conform and correspond to assessments and to the Vision Statement of the Brenau teacher education 

program. After each stated objective below, the correlation with the assessment instruments (Brenau Evaluation 

and Assessment of Student Teachers [BEAST], Brenau Assessment of Dispositions [BAD]) and Vision 

Statement is listed. 

 

A.  Planning and Materials 

The candidate will: 

1. Select materials, activities and methods that are appropriate to the levels, needs, and environments of the 

learners being taught.  

Correlates with: BEAST  - PM-1, PM-2, PM-3; BAD - PPR-G, PPR-H;  

Vision Statement – C, P, L, R  

2. Identify the appropriate programs and lesson objectives in a meaningful and related order.  

Correlates with: BEAST - PM-1, PM-2; BAD - N/A; Vision Statement – C, P, L   

3. Select materials, activities, and methods that incorporate the appropriate use of technology.  

Correlates with: BEAST - PM-2, PM-3; BAD - N/A; Vision Statement – C, P, L  

4. Determine the appropriate methods for evaluating learner progress and knowledge.  

Correlates with: BEAST - PM-4, PM-5; BAD - N/A; Vision Statement – C, P, L  

5. Demonstrate competence in developing a comprehensive lesson plan to be taught during student teaching. 

Correlates with: BEAST - PM-1, PM-2, PM-3, PM-4, PM-5; BAD - PPR-C, PPR-D, PPR-G, PPR-H; 

Vision Statement – C, P, L 

(Correlation to Class Keys:  CP1.1, CP1.2, CP1.3, CP2.1, CP2.2, AL1.2, AL1.3, AL2.1) 

 

B.  Classroom Procedures 

The candidate will: 

1. Present material to learners in ways that gain their attention and provide them a basis for staying on task 

during the class.  

Correlates with: BEAST - CP-1, CP-2, CP-5, CP-8, CP-9; BAD:  PPR-H, SEW-G, IR-A;  

Vision Statement – C, P, L 

2. Identify and implement strategies for redirecting learners who are engaging in off-task behavior.  

Correlates with: BEAST - CP-9, CP-10; BAD - PPR-D, SEW-A, SEW-F, IR-A, IR-D, 

 IR-H; Vision Statement – P, L 

3. Arrange the instructional environment so that activities, learner movement, and distribution of materials 

are smooth and orderly.  

Correlates with: BEAST - CP-2, CP-8; BAD - N/A; Vision Statement – P, L 

4. Provide appropriate instruction and modeling which insures transfer of learning.  

Correlates with: BEAST - CP-3; BAD - PPR-C, SEW-F; Vision Statement – C, P, L 

5. Determine when and how to make adjustments to the on-going plan.  

Correlates with: BEAST - CP-2, CP-3, CP-4, CP-7, CP-8, CP-9; BAD:  PPR-D, SEW-A,  

SEW-F; Vision Statement – C, P, L 

6. Conduct a lesson that provides for a logical development of concepts and skills.  

Correlates with: BEAST - CP-1, CP-2, CP-3, CP-4, CP-7; BAD - SEW-F;  

Vision Statement – C, P, L 
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Student Teaching Course Objectives, continued 

 

7. Conduct lessons that incorporate the appropriate use of technology.  

Correlates with: BEAST - CP-4; BAD - N/A; Vision Statement – P, L 

8. Interact with learners in a positive manner by providing appropriate feedback to learners.  

Correlates with: BEAST - CP-4, CP-5, CP-9, CP-10; BAD - SEW-B, IR-A, IR-B, IR-C,  

IR-D, IR-H; Vision Statement – P, L 

9. Establish instructional pace to insure effective closure and appropriate transitions.  

Correlates with: BEAST - CP-7; BAD - PPR-C, SEW-F; Vision Statement – C, P, L 

10. Use acceptable written and oral expression with the learners and others.  

Correlates with: BEAST - CP-5, CP-6; BAD - IR-G, IR-H; Vision Statement – L 

11. Conduct a lesson that demonstrates proficiency and competence.  

Correlates with: BEAST - CP-1, CP-2, CP-3, CP-4, CP-5, CP-6, CP-7, CP-8;  

BAD - PPR-C, SEW-F; Vision Statement – C, P, L 

(Correlation to Class Keys:  SBI1.1, SBI1.2, SPI1.3, SPI1.4, SBI1.5, SBI2.1, SBI2.2, SBI2.3, AL2.1, P1.1, 

P1.2, P1.3, P1.4) 

 

C.  Professional Behavior 

The candidate will: 

1. Meet specified time frames when reporting for duties and turning in work.  

Correlates with: BEAST - PB-2; BAD - PPR-A, SEW-C 

2. Attend all school meetings, activities, and seminars.  

Correlates with: BEAST - PB-2; BAD - PPR-A. SEW-C 

3. Notify supervisors, as soon as possible, when changes in activities must be made or obligations cannot be 

met.  

Correlates with: BEAST - PB-2, PB-3; BAD - SEW-C, SEW-D, PPR-A, PPR-B  

4. Determine the need for and initiate conferences that clarify issues and open up communication between 

the candidate and the supervisors.  

Correlates with: BEAST - PB-3; BAD - PPR-E, SEW-A, SEW-D, IR-D, IR-E, IR-F;  

 Vision Statement –P, L 

5. Maintain appropriate interpersonal relations with learners, colleagues, and supervisors.  

Correlates with: BEAST - PB-3; BAD - SEW-A, SEW-B, SEW-C, IR-A, IR-B, IR-C,  

IR-D, IR-E, IR-F; Vision Statement – P, L 

6. Exhibit professional and ethical behavior in regard to learners, colleagues, and supervisors.  

Correlates with: BEAST - PB-1, PB-3; BAD - PPR-B, PPR-F, PPR-G, PPR-I, SEW-A, 

 SEW-C SEW-D, SEW-E, SEW-H, IR-A, IR-D, IR-E, IR-F; Vision Statement – P, L 

7. Exhibit enthusiasm for teaching and the teaching profession.  

Correlates with: BEAST - N/A; BAD:  PPR-E, PPR-H, SEW-B, SEW-G;  

Vision Statement – P, L 

8. Engage in reflective teaching and goal setting.  

Correlates with: BEAST - PB-4; BAD - SEW-E, SEW-F, SEW-H, IR-F;  

Vision Statement – C, P, L 

(Correlation to Class Keys:  SBI2.2, SBI2.3, P1.3, P2.1, P3.1, P4.1) 
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Course Personnel 

 

Student Teacher / Teacher Candidate 

A student teacher is the teacher candidate who is taking the student teaching course for credit, has completed all 

the prerequisite coursework successfully, been admitted to the teacher education program and has their advisor's 

recommendation. The term candidate, used throughout this document, refers to the student teacher. 

 

Supervising Teacher 

A supervising teacher is the classroom teacher who has agreed to share their learners and time in order for the 

teacher candidate to have as nearly a realistic teaching situation as possible.   This teacher has completed at least 

three years of successful teaching and may be working toward, or has, the specific training as a Teacher Support 

Specialist.  The supervising teacher has been recommended by the school principal and has been requested for 

the assignment because of demonstrated skills in teaching, supervisory knowledge and a desire to be a part of 

the teacher preparation process. 

 

College Supervisor 

The Brenau University faculty member who visits the teacher candidate for observation and consultation 

regarding student teaching experiences and assists the supervising teacher. The college supervisor has had 

public school teaching experience and has a clear understanding of the goals and objectives of the Brenau 

University Teacher Education program. 

 

Academic Advisor 

The academic advisor is the faculty member who has worked with the teacher candidate in preparation for the 

student teaching experience.  The advisor guides the candidate in the completion of all coursework, field 

experiences and other program requirements.  For information on the preparation, or field experiences, of the 

student teacher, inquiries should be directed to the student's advisor.  The advisor is listed on the student 

teacher's resume. 

 

Director for Clinical Experiences 

The Director of Clinical Experiences is the faculty member who handles the contacts for student teacher 

placement and all the documentation involved in these placements.   If there were special needs during the 

student teaching experience, the Director of Clinical Experiences would generally be involved in any decisions 

made. 

 

Chair of the Department  

[Undergraduate Education (EC & MG), Special Education, Art, Dance and Music Education]  

The Chair of the Department is the Brenau faculty member who oversees the teacher undergraduate and 

certification-only teacher education programs in Early Childhood/Middle Grades, Special Education, Art, 

Dance or Music.  Usually, the Undergraduate or Special Education Chair presides over Teacher Education 

Committee where policies, curriculum and admission to the teacher education program are decided. All 

applications for student teaching are approved by the advisor prior to submission to the Director for Clinical 

Experiences for placement. 
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II. COURSE GUIDELINES 

 

Student teachers should make every effort to be as professional and conscientious as possible during their 

student teaching experience. The following rules, regulations, policies, schedules, and forms are designed to 

help the student to have a successful professional experience. 

 

Policies and Procedures 

 

Absences 

 In the case of illness or emergency, call your supervising teacher as early as possible, preferably the 

night before or no later than 7:00 a.m. You should email the college supervisor that day unless a visit has been 

scheduled. If your college supervisor is visiting that day and you will not be there or school has been canceled 

for inclement weather, call early enough to catch the college supervisor before he or she leaves home. 

 No absences other than illness or emergency are allowed during student teaching.  Questions regarding 

this regulation should be addressed to your college supervisor. 

 If you are absent, you must provide lesson plans to the person who will teach you class(es) for each 

and every day you are responsible for the planning and teaching.  

 

Appearance 

 You should dress in a professional manner irrespective of the type of dress allowed in the school.  For 

women, this would mean dresses, skirts and blouses, suits, slacks and blouses/ sweaters.  For men, appropriate 

attire is considered to be slacks, shirt, and a tie. Sport shirts are acceptable if they can be worn with a tie.  Jeans 

and t-shirts are unacceptable. Your appearance should reflect good personal grooming and hygiene. Note: If 

your school has special dress up days (e.g., ―jeans day,‖ ―dress as favorite book character day,‖ ―Braves Spirit 

Day,‖ etc.) you are encouraged to dress appropriate to the event. 

 

Corporal Punishment 

 A Brenau student teacher does not participate in or act as an official witness to any act(s) of corporal 

punishment. 

 

Arrival and Departure Times  

 Report at the time all teachers in the school report each morning. Remain at the school until the time 

teachers are permitted to leave in the afternoon. If the supervising teacher reports unusually early or stays 

unusually late, it is the student teacher's responsibility to determine how he/she is to operate. Usually, the 

student teacher will always follow the supervisor's schedule. 

 

Commitment  

 Student teaching is a full time activity and candidates should not plan to work or spend time in campus 

or outside activities that require much of their time. If special circumstances require added responsibilities, 

make the college supervisor aware of these. If they interfere with student teaching experiences, it may be 

necessary to extend student teaching or delay it until a more appropriate time. 
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Eligibility Requirements to be Met Prior to Student Teaching 
1. GACE Content Exam Passage on the curriculum area you plan to student teach. 
2. Overload not allowed (No more than 12 hours). 
3. Not allowed in school where they are employed, have children attending, or where family members are 

employed. 
4. All ED and Major classes and Field Experiences must be completed before student teaching. 
5. Education majors must earn a grade of “C” or better in all ED/SE courses and courses in his/her major 

areas of concentration prior to placement with a school system to student teach. 
6. GPA required to student teach:  2.75 overall and major for undergraduates; 3.0 overall and major for MAT. 

  

Course Schedule 

 Student teachers may not take any other courses during the portion of the semester enrolled in student teaching. 

 

Confidentiality 

 Remember that all knowledge you have about learners is confidential and should only be shared within 

professional guidelines. If in doubt about whether to comment on learners, student teachers must not say anything until 

they have checked with one of the supervisors or an administrator. It is okay to say, "I will have to check" or "I do not 

know." 
 

Ethical Behavior 

 Student teachers should exhibit ethical behavior at all times. This means that you should refrain from discussing 

with anyone other than the two supervisors any negative reactions you might have. Should you have professional 

concerns, you should discuss these confidentially with your college supervisor. 

 All student teacher communications with parents regarding their child must be made under the direct 

supervision, and knowledge, of the supervising teacher.

 

Liability Insurance 

 Candidates must obtain professional liability insurance during the time they are engaged in the student 

teaching experience through a professional organization or private insurance firm.  The major professional teacher 

organizations provide this service with membership.  Membership forms are usually available in your school or 

on-line at the teacher organization website.  Students must complete the PROFESSIONAL LIABILITY 

INSURANCE VERIFICATION Form located in Appendix C. This must be returned to the Director of Field 

Experience before the first day of student teaching.  Students will not be permitted to teach any lessons in the 

assigned classroom if this form has not been submitted. 
 

Placement 

 Placements for student teaching are made by the Director for Clinical Experiences.  Any questions 

regarding placement should be directed to that office. 

 IMPORTANT: Students should not be assigned to a school for student teaching where they are employed 

as a teacher’s aide. Student teaching is not a "job" for which you would receive pay from the school system.  

Student teaching is a course with specific requirements and expectations established by Brenau University within 

the guidelines of the Georgia Department of Education / Professional Standards Commission. 
 

Reimbursement for Women’s College Residents 

 The candidate is responsible for expenses incurred during the semester.  Transportation, special teaching 

materials, and lunch are all the responsibility of the candidate. Residential Women's College students may request 

a reimbursement for meal expenses by completing the MEAL REIMBURSEMENT REQUEST Form (Appendix 

Q), securing the signature of the Director for Clinical Experiences, and returning it to the Business Office no later 

than the first week of the semester. 

 

Seminars and/or Group Meetings 

 College supervisors may request student teachers assigned to them to meet as a group to share 

information. College supervisors will notify candidates of these meetings as they are scheduled. 
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Schedule 

  

The following information should help in determining the overall schedule for the student teaching 

experience. 

 

Placement 

 The student teacher must apply for student teaching according to the published deadlines.   

Applications are available at the College of Education office or advisors. Placements are made for fall 

student teaching the preceding spring. Spring placements are made in September/ October. 

 

Prior to First Day.  Candidates will be required to contact and make arrangements to visit with their 

supervising teacher before they begin student teaching.  A brief, written summary of the experiences 

during these visits will be submitted to the college supervisor using the SUMMARY OF PRE-

STUDENT TEACHING VISIT WITH SUPERVISOR Form (Appendix A). During Applied Instruction 

or Content Applications, the candidate will be preparing a Comprehensive Lesson Plan with the 

guidance and approval of the supervising teacher. It is imperative that the candidates have regular and 

frequent contact with their supervising teacher prior to student teaching. 

First Day.   The first day of student teaching is the day printed on announcements and sent out by the 

Director of Field Experience. Candidates will have already determined the time teachers report to the 

school. 

Holidays, Teacher Work Days and Parent/Teacher Meetings.  Once candidates begin student teaching, 

they should follow the calendar of the school system -- not the Brenau University calendar. 

Last Day.  The last day of student teaching is the last day as printed and reported in correspondence the 

Director for Clinical Experiences.  

 

< Refer to the WEEKLY CHECKLIST on pages 20 though 24 of this Guide 

for specific activities throughout the student teaching experience> 

 

Applied Instruction  

 ED 415 Applied Instruction for undergraduates or ED 614/645 Content 

Applications/Content Methods for MAT students are an integral part of the preparation for the 

student teaching experience. Candidates are required to take ED 415/614/645 the same semester 

as student teaching. These courses meet the first continuous eight weeks of the semester while 

student teaching is the last ten weeks (there will be some overlap between the course and student 

teaching).   During these courses, students will address the primary area of general methods and 

materials for effective instruction and will be preparing a comprehensive lesson plan to be used 

during student teaching. 

 One of the requirements of the comprehensive lesson plan is the preparation of the 

Summative Analysis of Learner Performance.  This form will be completed with learner 

information and pre-assessment scores when the comprehensive lesson plan is submitted to the 

course instructor the last class meeting.  Then the candidate will resubmit the Summative 

Analysis of Learner Performance with learner summative evaluation scores and an analysis of 

the Candidate’s success in teaching the comprehensive lesson plan.  The final grade for ED 

415/614/645 will not be submitted on the Candidate until this form has been submitted to the 

instructor at the conclusion of student teaching  The instructor for ED 415/614/645 will have 

complete information about this requirement and the form can be found in the Appendix of the 

Beast. 
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Description of Forms 
Following is a list, and brief description, of forms that are essential to the completion of the student teaching 

experience. These forms can be found in the Appendix section of this Guide. 

 

SUMMARY OF PRE-STUDENT TEACHING VISIT WITH SUPERVISOR – This form is to be completed, in 

brief narrative form, and shared with the college supervisor. [Appendix A] 

 

DAILY SCHEDULE – This form is to provide information for the college supervisor regarding the student teacher's 

classroom schedule. [Appendix B] 

 

PROFESSIONAL LIABILITY INSURANCE VERIFICATION – This form is to provide Brenau information on 

the status of liability coverage of the student teacher.  The form is to be completed and returned to Brenau no later 

than the first day of student teaching. [Appendix C] 

 

TEACHING RESPONSIBILITY CHART – This chart may be used by the student teacher and supervisor to make 

plans for the shifting of teaching responsibilities during the semester. [Appendix D] 

 

LESSON PLANS--Long and Short Form – These are forms that may be duplicated for use in developing detailed 

lesson plans (Brenau format) or shorter versions of same. [Appendices E and F] 

 

PROGRESS REPORTS – the supervising teacher for the periodic evaluation of the student teacher may duplicate 

these progress reports for use. [Appendices G - J] 

 

GTOI EVALUATION – A model of the current Georgia Teacher Observation Instrument feedback form.  This form 

may be copied and used after observing and while conferencing with the student teacher. [Appendix K] 

 

B.E.A.S.T.  Rating – This form is the summary for the Brenau Evaluation and Assessment of Student Teachers and 

is used by the college supervisor to provide comprehensive feedback to the student after on-site visits. It is also 

completed once by the supervising teacher and given to the college supervisor on the last visit. [Appendix L] 

 

BRENAU ASSESSMENT OF DISPOSITIONS (BAD) – This form is completed by the college supervisor, the 

supervising teacher and the student teacher on the candidate’s dispositions during the student teaching experience. 

The student teacher and supervising teacher’s form will be submitted to the college supervisor at the last visit. 

[Appendix M] 

 

GRADE RECOMMENDATION – This form is to be completed by the supervising teacher and given to the college 

supervisor the last week of the student teaching experience. [Appendix N] (The Student Teacher Evaluation Form, 

Appendix O, may be of some help to the supervising teacher in completing the Grade Recommendation.) 

 

STUDENT TEACHER EVALUATION FORM – The final evaluation, by objective, of the student teaching 

experience to be completed by the college supervisor. [Appendix O] 

 

SUPERVISING TEACHER EVALUATION – This form is to be completed by the student teacher and forwarded to 

the address on the form by the last week of the semester. [Appendix P] 

 

COLLEGE SUPERVISOR EVALUATION – This form should be completed by the supervising teacher and the 

student teacher and forwarded to the address on the form no later than the last week of the semester. [Appendix Q] 

 

MEAL REIMBURSEMENT REQUEST – This form is to request a rebate for meals missed on campus for 

Women’s College students only. [Appendix R] 

 

CERTIFICATION INFORMATION – Although not a form, this is information the candidate should use in  

applying for their teaching certificate. [Appendix S] 

 

READING ASSESSMENT - The form used to evaluate reading lessons. [Appendix U] 

 

ANALYSIS OF STUDENT LEARNING FORMS – The forms are used by the student teacher to analyze the 

success of their teaching.  [Appendix V]
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III. ROLES AND RESPONSIBILITIES 

 

This section of the Student Teacher Guide contains information that should help the student 

teacher and the supervising teacher to understand the roles and responsibilities each has during 

the student teaching experience. All parties should read the material in all sections to gain an 

understanding and appreciation for the entire process. 

 

This section of the Guide is divided into four parts. The first and second sections provide 

information specifically for the student teacher and the supervising teacher to help them have a 

successful experience.  The third section outlines the assistance provided by the college 

supervisor and the fourth section provides a weekly checklist designed to serve as a guide or 

benchmark for suggested progress during the student teaching experience. 

 

Student Teacher 

 

Responsibilities 

1. The student teacher must be enthusiastic about the process if he/she is to derive full 

benefit from the experience.  

2. The student teacher must be prepared to guide the learning experiences of young people. 

3. The student teacher must be excited and interested in becoming a teacher. 

4. The student teacher must be able to translate learning from the college campus to the 

classroom. 

5. The supervising teacher should expect an eager, enthusiastic, and well-prepared student 

teacher. To settle for less is a disservice to the profession. 

6. The student teacher must always act in prudent and responsible manner while in the 

classroom and in the school setting. Use common sense in dealing with difficult 

situations. 

7. The student teacher must realize that she/he is a guest in the school and this relationship 

must dictate appropriate and professional behavior at all times. 

8. The student teacher must take responsibility for the evaluation of her/his own teaching 

performance. The student teacher should begin to identify problems and formulate 

solutions rather than relying on the supervising teacher exclusively. 

9. The student teacher must submit all forms, materials, and journal in a timely manner. 

   

 

 

The following information is designed to provide a useful guide for the candidate during the 

student teaching experience. 

 

Daily Schedule 

One of the first forms to be completed and given to your college supervisor is the DAILY 

SCHEDULE. This form is located in Appendix B in the back of this Guide. The DAILY 

SCHEDULE form provides information to the college supervisor about your daily schedule and 

helps in making decisions about times to schedule visits. In addition, you should be prepared to 

provide directions to your school for the college supervisor on the back of the form. 
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General Checklist for the Student Teacher  

_____  Schedule a visit to your assigned school to meet with your supervisor. Pick up curriculum materials, 

list(s) of learners’ names, other pertinent information. Be prepared before your first day. 

 

_____  Provide your supervising teacher with pertinent background information about yourself. 

 

_____  Complete PRE-STUDENT TEACHING VISIT form (Appendix A) and give to your college supervisor. 

 

_____  Complete the DAILY SCHEDULE form (Appendix B) and turn in to your college supervisor. 

 

_____  Complete the LIABILITY INSURANCE form (Appendix  C) and turn in to the instructor for Applied 

Instruction or Content Applications or the Director for Clinical Experiences (not your college 

supervisor).  

 

_____  Find out how to contact your college supervisor, where to call, when is the best time to call, phone 

numbers, email etc. Always keep your college supervisor informed of any unusual circumstances or 

problems you are experiencing. 

 

_____  Become acquainted with all school personnel and their duties. 

 

_____  Become familiar with emergency procedures in your classroom and school. 

 

_____  Attend all school functions required of the supervising teacher. 

 

_____  Complete a weekly journal and submit to your college supervisor. 

 

_____  Prepare all lesson plans for lessons taught and present these to your supervising teacher approximately 

one week in advance. 

 

_____  Complete the testing, special needs and resource reports and submit to your college supervisor. 

 

_____  Make observations of other classrooms and share your experiences with your college supervisor. 

 

_____  Follow directions from your advisor regarding the submission of your final teacher education portfolio. 
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Reflective Teaching 
 The goal of reflective teaching is to develop lifelong students of teaching; professionals who are committed to 

continuing to grow and learn as teachers. Reflective teaching enables teachers to use higher level thinking skills with 

regard to their teaching performance. Student teachers should not rely solely on the feedback of their supervising teacher 

or college supervisor. Student teachers should continuously analyze and evaluate their own teaching. They should also 

identify areas for improvement and formulate strategies for growth. To stimulate reflection, student teachers are required 

to complete a weekly journal and a summative reflection during their student teaching experience. 

 

Weekly Journal.  The weekly journal is to be written on a weekly basis (or student teachers may desire to make entries 

on a daily basis). It will be a confidential dialogue between the student teacher and the college supervisor. The college 

supervisor will decide on the schedule of when and where the journal will be turned in for reaction and the format (i.e., 

notebook, email, etc.). 

 

The journal is designed to provide a way for you to express your emotional and cognitive reactions to the student 

teaching experience. Your entries could include any of the types of topic sentences below: 

 Today I observed an event that made me very (happy/sad/confused/angry/etc.) because . . . 

 When I woke up this morning I was (excited/scared/dead tired/etc.) because . . . 

 Since I’ve been student teaching my (family/boyfriend/girlfriend/sorority sister/etc.) . . . 

 If I could change the educational system I would . . . 

 I felt really (bad / good / etc.) today because . . . 

 When you came to visit I was (scared/happy/mad/relieved/etc.) because. . . 

 I tried a new method today and it (flopped/was fantastic/was so-so/etc.) because . . . 

 This week I learned something new about myself. . . 

 This week I learned something new about the learners in my class. . . 

 My greatest fear is that I will not be able to . . . 

 I am eager to start teaching so that I can. . . 

 I have found that my greatest strength as a teacher is. . . 

 I have found that my greatest weakness as a teacher is. . . 

 I would like my supervisors to help me with. . . 

 My classes at Brenau did not prepare me for. . . 

 My classes at Brenau prepared me well for. . . 

 No one ever told me that teaching. . . 

 If I could restructure my classroom in some way, I would. . . 

 If I could restructure student teaching in some way, I would. . . 

 

The college supervisor will write comments, answer questions, and in general try to be responsive and 

empathetic to your feelings. 

 

Summative Reflection.  At the conclusion of student teaching, you are to prepare a brief reflective overview of 

your student teaching experience. This reflection paper (approximately two pages in length) will summarize 

your experience, what you have learned and what goals you have set to further prepare yourself for your 

teaching career. This summative reflection paper is not confidential and should be placed in your teacher 

education portfolio prior to its submission for its final check. 

 

Teaching Responsibility 
The TEACHING RESPONSIBILITY CHART is designed to assist the supervising teacher and the student 

teacher during transitions of teaching responsibility. Completed together throughout the experience, this chart may help to 

provide continuous and smooth transitions from observations to the complete teaching experience. The TEACHING 

RESPONSIBILITY CHART is located in Appendix D in the back of this Guide. Your college supervisor can give you 

more directions on how to complete the form and when to share this information with her/him. 
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Lesson Plans 

Lesson plans are to be written for everything you teach. You should plan the overall unit, 

chapter, section, etc., at one time to identify your objectives, materials, and timeline. Your 

specific daily plans with all handouts, tests, teaching aids, etc. should be ready two to seven days 

in advance and shared with your supervising teacher. The supervising teacher will determine 

specific requirements for the preparation and submission of plans to him/her. You will begin 

each subject you teach using the Brenau lesson plan format (see Appendix E). At the point the 

college supervisor and supervising teacher believe your plans reflect acceptable planning skills 

with adequate understanding of the sequence of objectives, transitions between learning 

activities, and relationships between and among concepts, you will be given permission to use an 

abbreviated lesson plan form (see abbreviated LESSON PLAN format in Appendix F). In most 

cases, you should not be planning more than two or three subjects using the detailed lesson plans. 

If you are, then the schedule of picking up additional subjects should be stopped until adequate 

planning skills are demonstrated. 

 

Once you have submitted your plans to your supervising teacher in advance, the supervisor can 

check to see if they reflect the program objectives of the curriculum and may suggest methods 

and materials, which would be more appropriate for the learners and could certainly help in the 

wording of objectives and types of evaluations. 

 

Your college supervisor will usually read your lesson plans after they have been taught.   

However, this system depends on the individual supervisor and may even vary from student 

teacher to student teacher.  The college supervisor will evaluate the lesson plans using the criteria 

outlined in the Brenau Evaluation and Assessment of Student Teachers instrument and the 

Detailed Lesson Plan format. 

 

The college supervisor, in cooperation with the supervising teacher, will set up a schedule for 

reviewing lesson plans so that you may eventually move to the Lesson Plan--Short Form, or a 

format suggested by your supervising teacher. 
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Reports 

Special Education Report.  The Special Education Report is to familiarize you with the 

specialists who serving learners with disabilities. In this report, you should identify the 

procedures and criteria for referral to the specialist. The specialists might include counselors, 

Title I teachers, special education teachers, speech and hearing therapists, or school 

psychologists. Your report should follow the outline below: 

  A.  Resource person and title 

  B.  Location of resource person (school, central office, RESA, other) 

  C.  Type of student served - definition 

  D.  Procedure for referral 

  E.  Criteria for receiving services 

 

School Resource Report.  The School Resource Report is to locate valuable resources in the 

school building. For example, the student teacher should visit the media specialist, technology 

resource person, etc. to learn about services available. 
 

Testing Report. The purpose of the testing report is to familiarize you with the school's group testing 

program and its purpose. You will want your supervising teacher to assist you in talking with the 

principal, curriculum coordinator, or counselor about the testing program. These individuals can be most 

helpful in obtaining information for this report. You should plan to make an appointment with the 

appropriate person in order to gather the information. Your report should follow the outline below: 

  A.  Test name 

  B.  Grade level(s) at which the test is administered 

  C.  Information available from the test 

  D.  Possible uses for the test 

  E.  Summarize your response to the total testing program in terms of its implementation    

 and usefulness. 

  F.  Every school system is required to test several grades. You should identify the grades    

 and have information for at least three. 

 

Visits to Other Classrooms. The student teacher is to visit a minimum of three classrooms to observe 

other teachers. The purpose of this activity is to expose you to teaching styles different from those 

exhibited by your supervising teacher or to reinforce those skills you have observed. The supervising 

teacher will be instrumental in scheduling these observations by suggesting teachers for the student 

teacher to visit and making the initial contact on behalf of the student teacher and helping to make 

decisions about the appropriate time for the visits. You should complete a report on each visit following 

the outline below: 

  A.  Teacher visited 

  B.  Statement of why that teacher was selected 

  C.  Summary of the observation 

  D.  Evaluation and general reactions to the observation. 

 

Your college supervisor will give you specific instructions on when, and in what format, your reports 

should be completed and submitted for evaluation. 
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Submitting the Candidate Portfolio for Final Evaluation 

 As student teaching is the final step in completing the teacher education program, it is also the time at 

which the Teacher Education Candidate Portfolio is submitted for final evaluation (Checkpoint 3). The 

portfolio, developed and checked throughout the program will be complete at the conclusion of the 

program. The candidate’s advisor will accept the portfolio and check all elements included and will pay 

particular attention to the Comprehensive Lesson Plan developed in Applied Instruction or Content 

Applications and used during student teaching. Also, the student’s last entry will consist of the 

Summative Reflection paper on their student teaching experience (see Page 15 of this Guide for 

information on the Summative Reflection).  

 

Teaching a Reading Lesson 

 Student teachers will be expected to show competence in the teaching of reading. As reflected by 

renewed reading requirements from the PSC, each student teacher will be observed teaching a lesson that 

focuses on reading (see APPENDIX U). The student teacher can find additional information about the 

process for the reading lesson observation in the ―Observation‖ section on page 29 of this Guide. This 

requirement excludes Dance Education, Art Education, and Music Education.  

 

Completing the Analysis of Student Learning 

 Student teachers will be expected to complete the analysis of student learning at some point during the 

semester (Appendix V).  This analysis will be discussed during Applied Instruction or Content 

Applications. 
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Supervising Teacher 

 

The supervising teacher is the single most important individual in the student teaching process. 

As the individual with whom the student teacher will be working for approximately ten weeks, 

the supervising teacher has a critical role to play in the overall success of the experience. 

 

General Checklist of Responsibilities for Supervising Teachers 

_____  Expect a visit from the student teacher prior to the beginning of student teaching. 

_____  Request general information about the candidate from him/her if this information was not 

received from the college.  

_____  Provide curricular materials for the student teacher to review prior to the first day of 

student teaching. 

_____  Provide a list of your students' names and any other information that would be helpful. 

_____  Prepare your students for the student teaching experience. Involve them in the planning 

of welcoming activities. 

_____  Prepare your parents for the student teacher. A letter is often successful. 

_____  Plan exposure to all facets of the teaching experience.  

_____  Convey your likes and dislikes early to the student teacher. 

_____  Outline all procedures to be used and those not to be used. 

_____  Share rules and regulations for teachers in your school (both written and the ones that   

are simply "understood"). Make sure your student teacher is aware of all emergency 

procedures for the school and in your classroom. 

_____  Exemplify good teaching. Often you are the first public school teacher the student teacher 

has seen for any length of time since high school. The supervising teacher has a 

tremendous influence on the fledgling teacher. 

_____  You must release responsibility of the classroom to the student teacher as soon as 

possible. This helps to identify strengths and weaknesses. Remember, student teachers 

are to have entire teaching responsibilities for a minimum of four weeks, mainly without 

your presence. This arrangement is endorsed and encouraged by the Georgia Professional 

Standards Commission. 

_____  Feedback, feedback, feedback. The most often identified criticism by student teachers of 

supervising teachers is that they did not evaluate enough. You must evaluate and provide 

feedback on a continuous basis. The student teacher must understand the evaluation. The 

supervising teacher must be critical but fair. 

 

  

Evaluating the Student Teacher  

Evaluating the student teacher is a very important responsibility for you as the 

supervising teacher. The student teacher will bring with him/her several years of preparation and 

will be trying out many ideas and techniques. Your evaluation will help the student teacher sift 

through those ideas and techniques that he/she may want to continue to utilize as a classroom 

teacher in the years to come. For this reason, your evaluation should always be handled in a 

detailed and thoughtful manner. It may not be enough for the student teacher to know that they 

"did a good job" or that "things didn't go very well."  They need to know why "they did a good 

job" or why "things didn't go very well." With such knowledge, the student teacher can make 

adjustments, build upon success, improve, and ultimately become an effective and secure 

teacher. 
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Handling Criticism 
 Of necessity most evaluation will involve criticism. This criticism should be of a constructive nature 

and for the good of the student teacher.  Since you will need to deal with criticism, it is important that 

you, first of all, establish an atmosphere conducive to evaluation and the criticism that will need to 

accompany evaluation.  The way in which you develop this atmosphere will vary a great deal with the 

two personalities involved.  However, you may find the following suggestions helpful: 

 
 Make the student teacher feel comfortable in your presence from the very beginning. You can do 

this by seeing that the student teacher meets other staff members, giving him/her information on 

yourself, and talking to the student teacher about his/her own background and aspirations. 

 

 Explain the techniques and instruments you will use to evaluate the lessons to be taught. Be sure 

that the student teacher understands the instruments and emphasize that this is one way that you 

feel you can be of help while he/she is in your room.  Progress reports and evaluation forms will be 

discussed in the next section, and examples are found in the appendices (G through K). 

 

 When the student teacher teaches the first lesson, leave the room for at least the beginning part of 

the lesson. This may make the student teacher more comfortable and more willing to be observed 

and evaluated as his/her experience progresses. 

 

 During your evaluation, raise questions that will help him/her evaluate his/her own performance 

and reinforce reflection.   The following kinds of questions may lead to the student teacher's 

realization of what needs to be done to improve: 

• What motivational technique did you use today? 

• What indications do you have that the children were truly interested in your lesson? 

• How did you hold the attention of the pupils? 

• What evidence do you have that each student met the objectives you set for the lesson? 

 

 Be willing to be critical of your own teaching. When things do not go as well as you plan, be 

willing to point out to the student teacher the reasons for your own reflection. 

 

Conferencing 
Conferences between you and your student teacher can be a very important element in the work 

that you do with him/her. Through conferences, you can get to  "know each other" as you discuss the 

progress the student teacher is making in your classroom. Although "last-minute" and daily short 

conferences will be helpful, you will want to hold a regular conference at least once a week.  In these 

regular conferences, you can plan to discuss predetermined topics as well as any problems that might 

need attention. Such conferences can give the student teacher experience in discussing important 

professional concerns in an "eyeball to eyeball" manner with you.  Adequate planning on your part can 

provide the opportunity for the student teacher to discuss topics leading to professional growth. 

 

Time and place for conferences.  There seems to be something "natural" about planning 

conferences either at the beginning or end of the week. This may very well be the case in your 

situation.  However, it may be more convenient for you to plan your weekly conference during a 

period when pupils are not in the room.  You may also find it desirable to meet in your classroom 

for your regular conferences. 
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Establishing rapport.  The rapport that you have with your student teacher will determine, to a 

great extent, the success of not only your conferences but also the entire relationship.  You need 

to build a rapport in which there is sincerity, warmth, sensitivity, faith, and respect.  This does 

not always come easy to two people in the student teaching experience.   Rapport must be built.  

Often, there is little at the beginning of the experience.  When this is the case, you should take 

the responsibility to "build" the best rapport possible.   You will be able to do your part in 

building rapport through consistent attention to the following kinds of behavior: 

 

 Project a professional image with other teachers. Show that you can be trusted to deal 

professionally with professional matters. 

 Be fair in all dealings with your student teacher. 

 Share the workload. Don't overload your student teacher with the "extra duties". 

 Treat your student teacher with respect at all times. 

 Don't correct the student teacher in the presence of others. 

 Keep your appointments with the student teacher. Show him/her that you are sincere and 

mean business. 

 Don't do all of the talking in conferences. Develop the habit of listening to your student 

teacher. 

 Take a positive approach to your work with him/her. More might be accomplished, and a 

better relationship between the two of you may be developed, when you look at the bright 

side. 

 Try to keep to the conference topic, but do encourage discussion of any bothersome 

problems.  However, do not allow conferences to drift into question-and-answer periods.   

There should be some substance or specific objective to a conference. 

 Keep accurate records and notes of all conferences. Offer to share this data with the college 

supervisor during her/his visits. 

 

Reflective Teaching 

 As mentioned in the previous section for student teachers, the goal of reflective teaching is to 

develop lifelong students of teaching; professionals who are committed to continuing to grow 

and learn as teachers. Reflective teaching enables teachers to use higher level thinking skills with 

regard to their teaching performance. Student teachers should not rely solely on the feedback of 

their supervising teacher or college supervisor. Student teachers should continuously analyze and 

evaluate their own teaching. They should also identify areas for improvement and formulate 

strategies for growth. Supervising teachers should practice and model reflection. Unless the 

supervising teacher is a reflective teacher, she/he is unlikely to be able to promote reflection in 

others.  
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College Supervisor 

 

The role of the college supervisor is to work cooperatively with the supervising teacher to 

provide a high quality experience for the student teacher. Specific responsibilities of the college 

supervisor include the following. 

 

Roles and Responsibilities 

In relation to the supervising teacher:  

 Interpret the polices and procedures of Brenau's teacher education program. 

 Serve as a resource person. 

 Become an integral part of the school environment.  

 Be available to help with the student teacher’s experience. 

 Visit a minimum of 5 times during the student teaching experience. 

 Provide methods of evaluative feedback to the supervisor and the student teacher. 

 Decide who will conduct the Reading Lesson assessment. 

 Collect all required forms and materials. 

 

In relation to the student teacher: 

 Visit and conference regularly. 

 Act as counselor/confidant. 

 Provide quality orientation experiences. 

 Provide support to help in the transition to beginning teaching. 

 Read and react to the student teacher’s weekly journal. 

 Observe the student teacher at least twice during the student teaching experience. 

 Complete all evaluation forms and provide appropriate copies to the student teacher. 

 

 

Visits by the College Supervisor 

 Generally, the Brenau University supervisor will visit the student teacher a minimum of five 

times during the ten to twelve weeks of student teaching. This may be increased as needed or as 

suggested by the supervising teacher. The college supervisor will meet briefly with the 

supervising teacher during each visit for feedback and information sharing purposes. 

 

Reflective Teaching 

 The role of the college supervisor in reflective teaching is to serve as a resource to the 

supervising teacher and student teacher for reflection. The college supervisor should provide 

support, guidance, and information on reflective teaching. Conferences with the student teacher 

should encourage reflection while developing and refining the reflective process. 
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Weekly Checklist  

 The weekly checklist is a schedule or guide for the approximately ten to twelve weeks of 

student teaching. The requirements outlined for each week can and should be adjusted to fit 

individual’s needs, circumstances and/or abilities. You may find it useful to date or check off as 

each activity is completed. 

 

NOTE:  This schedule is intended as a guide.  The requirements outlined for each week can and 

should be adjusted to fit individual needs and circumstances. 

 

 

TIME:  Prior to first day 

 
Student Teacher 

 

Supervising Teacher College Supervisor 

___  Locate school. 

 

___  Visit supervising teacher. 

 

___  Become familiar with school, 

policies, reporting times, etc. 

 

___  Get copy of your schedule. 

 

___   Obtain and become familiar 

with the curriculum. 

 

___   Read your Student Teacher 

Guide thoroughly. 

 

___   Begin lesson planning for 

Applied Instruction. 

 

___  Prepare for a good 

relationship between the 

student teacher and your 

students. 

 

___   Provide the student teacher 

with a desk or other suitable 

work space in the classroom. 

 

___   Inform the student teacher of 

school policies and 

regulations (e.g., 

emergencies, fire drills, etc.). 

 

___   Share with the student 

teacher copies of curricular 

guides, teaching manuals, 

etc. 

 

___   Assist with lesson planning. 

 

___   Provide other material as 

needed. Remember, you are 

helping to determine who 

gets in the profession – this 

teacher could end up next 

door to you. 

 

___  Get list of student teachers 

from the Director for Clinical 

Experiences. 

 

___   Contact your student 

teachers regarding your first 

visit at least two weeks prior 

to the start of student 

teaching. 

 

___   Let your student teachers 

know if they are to send you 

material prior to your visit. 

 

___   A brief letter of introduction 

to the supervising teacher is 

encouraged. 
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Weekly Checklist, continued 
 

TIME:     Week 1 

 
Student Teacher 

 

Supervising Teacher College Supervisor 

___  Keep your weekly journal.  

 

___  Ask what you can do. Keep 

busy and learn the names of 

the learners in your 

classroom. 

 

___  Become familiar with 

classroom rules, routines, 

and emergency procedures. 

 

___  Determine the first few 

classes you will teach and 

begin planning. 

 

___  Turn your lesson plans into 

the supervising teacher for 

critique. 

 

___  Learn school resource people. 

 

___  Find out what materials are 

available for your use. 

 

___  Learn how to use technology 

and other equipment. 

 

___  Start working on reports. 

 

___  Meet school administrators. 

 

 

 

 

___  Explain how and where films 

and other audio-visuals are 

stored and their use.  

 

___  Plan activities for the student 

teacher, e.g., helping 

individual learners, handing 

out papers, listening to 

reading groups, duplicating 

material, taking roll, lunch 

count. All these should help 

student teacher learn pupils’ 

names. 

 

___  Help the student teacher 

―know the learners‖ by 

sharing records and how to 

interpret test results and 

other records, and how to 

regard confidentiality. 

 

___  Interpret the program; help 

the student teacher interpret 

observations intelligently. 

Help the student teacher see 

the ―theory in practice,‖ by 

pointing out specific 

illustrations. 

 

___  Explain personal ―discipline 

techniques,‖ the discipline 

procedures for the school. 

Demonstrate how learners 

are helped to learn self-

control. 

 

___  Confer daily with the student  

teacher with regard to 

interactions with learners, 

quality of work, following 

directions, initiative. 

Conferences should be 

formal face-to-face 

interchanges and/or written 

notes. Try to identify positive 

as well as areas of need. 

 

___ Read and critique lesson 

plans. 

___  Conduct first meeting with 

supervising teacher and 

student teacher. 

 

___  Introduce yourself to the 

school administration and 

thank them for supporting 

the Brenau teacher education 

program. 

 

___  Schedule future visits to the 

school. 

 

___  Have an understanding of the 

class schedule and policies 

from the supervising teacher. 

 

___  If needed, help decide what 

the first two or three teaching 

assignments will be for the 

student teacher. 

 

___  Read journal and lesson 

plans. 
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Weekly Checklist, continued 
 

TIME:     Weeks 2, 3, and 4  

 
Student Teacher 

 

Supervising Teacher College Supervisor 

___ Teach from supervising 

teacher’s lesson plans. 

 

___ Teach from your own plans. 

 

___  Continue adding new 

teaching responsibilities 

every two or three days. 

 

___  Turn in plans, journal, etc. 

each week. 

 

___  Visit your learners in their 

other classes, such as 

resource rooms, computer 

lab, art, music, etc. 

 

___  Give the student teacher 

some of your lesson plans to 

teach. 

 

___  Formally observe and critique 

student teacher’s  teaching at 

least every other day. 

 

___  Informally observe and 

critique student teacher’s 

performance daily. 

 

___  Rate student on at least one 

evaluation form a week. Use 

your own discretion on when  

to do the evaluations. 

 

___  Offer frank and specific 

criticism of the student 

teacher’s work. This will 

enable the student teacher to 

know which techniques are 

satisfactory and which ones 

are not. 

 

___  Help the student teacher with 

planning and evaluation. 

 

___ Expect the student teacher to 

be punctual in everything; on 

time in the morning, turning 

in lesson plans, materials 

preparation, schedules, etc. 

 

___  Clarify the role of the student 

teacher when a substitute is 

called. The student teacher 

should never be utilized as a 

substitute when the 

supervising teacher is absent 

but may continue teaching 

responsibilities. 

 

___  Observe the student teacher. 

 

___  Hold a conference with the 

student teacher and critique 

teaching. 

 

___  Plan for next visit. 

 

___  Read plans and journal. 

Provide feedback. 

 

___  Make specific contact with 

supervising teacher to 

discuss student teacher’s 

progress, problems, etc. 

 

___  Rate student teacher on 

BEAST evaluation form. 
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Weekly Checklist, continued 

 

TIME:     Weeks 5, 6, 7 and 8 

 
Student Teacher 

 

Supervising Teacher College Supervisor 

___  Take over all classroom 

responsibilities 

 

___  Plan to incorporate your 

supervising teacher into the 

classroom as you would a 

teacher’s aide, on some days 

and for some activities. 

 

___  Plan for team teaching on 

some lessons with your 

supervising teacher. 

 

___  Be in charge of the classroom 

from learner arrival through 

dismissal, including lunch, 

recess, discipline, instruction, 

etc. 

 

___  Prepare for your 

comprehensive evaluation 

during the 5
th

 through 8
th

 

week. 

 

___  Continue journal. 

 

___  Complete the Analysis of 

Student Learning. 

 

___  Complete the BAD on 

yourself. 

 

___  Plan for a conference woth 

the college supervisor. 

 

___  Prepare for the 

comprehensive evaluation 

and consult with the college 

supervisor. 

 

___  Be willing to share the 

principles of learning and 

teaching methods with the 

student teacher. 

 

___  Be willing for the student 

teacher to try a variety of 

ideas if not completely out of 

line with the program. 

 

___  Help the college supervisor to 

make frequent assessments 

of progress. Suggestions are 

always helpful. 

 

___  Continue formal and informal 

conferences. 

 

___  Continue rating the student 

teacher with the evaluation 

forms. 

 

___  Find things to do that take 

you out of the classroom for 

both short and especially 

long periods of time. 

 

___  Complete a BAD and 

BEAST evaluation on 

student teacher. 

 

 

___ Observe 2 or 3 times. 

 

___  Conference on all 

observations immediately. 

 

___  Hold at least one formal 

conference with the 

supervising teacher during 

the 4
th

 or 5
th

 week. 

 

___  Schedule the comprehensive 

evaluation. 

 

___  Read student teacher’s 

materials and counsel them 

in areas of concern. 

 

___  Complete appropriate 

evaluation forms. 

 

___  Complete the BAD on 

student teacher. 
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Weekly Checklist, continued 
 

TIME:     Weeks 9 and 10 

 
Student Teacher 

 

Supervising Teacher College Supervisor 

___  Team teach with supervising 

teacher. 

 

___  Visit at least three other 

classrooms. Prepare report of 

these observations for the 

college supervisor. 

 

___  Finish all other reports. 

 

___  Continue observing your 

learners in their other classes 

/ activities. 

 

___  Turn in all work required 

(especially items required for 

the teacher program 

portfolio) to your advisor. 

 

___ Continue weekly journal. 

Complete the summative 

reflection paper. 

 

___  Gradually relinquish 

responsibility for the 

classroom back to the 

supervising teacher. 

 

___  Complete the BAD self 

evaluation  

___  Plan team teaching 

experiences with the student 

teacher. 

 

___  Help the student teacher 

select and arrange visits to 

other classes. 

 

___  Complete your portion of the 

comprehensive evaluation 

(BEAST, BAD, Reading 

Evaluation and Grade 

Recommendation) and have 

ready to give to the college 

supervisor. 

 

 

 

___ Read and critique student 

materials (reports and weekly 

journal) 

 

___  Consult with supervising 

teacher and student teacher 

on final activities. 

 

___  Obtain Grade 

Recommendation form, 

Reading Evaluation, BEAST 

evaluation and BAD from 

supervising teacher. 

 

___  Determine final grade with 

the help of the supervising 

teacher. 

 

___  Process all evaluative 

material. 

 

 

 

 

 

TIME:     Final Week 

 
Student Teacher 

 

Supervising Teacher College Supervisor 

___ Turn in all final work. 

 

___  Complete evaluation of 

college supervisor and 

supervising teacher and 

forward to the Education 

office at Brenau. 

___  Complete evaluation of 

college supervisor and 

forward to Education office 

at Brenau. 

 

___  Enjoy having your own class 

again. 

 

___ Complete all paperwork. 

 

___  Forward all evaluative 

material to the Director for 

Clinical Experiences. 

 

 

 
  



Revised 04/2011 P a g e  | 27  

IV. EVALUATION 

 

Evaluation of Student Teacher 

 

Evaluation is a very important aspect of the student teaching experience. This section not only 

provides information for the evaluation of the student teacher but other evaluative procedures 

and requirements for the course. 

 

Progress Reports 

 Writing detailed evaluations of the student teacher's lessons and performance may be a 

tedious and tiring task. However, remember that it is part of the job of helping to train the 

prospective teacher. When you simply tell the student teacher about his/her lesson, there is no 

record of progress and nothing to take away for reflection upon performance. Oral evaluations 

also have a way of drifting into kind of chitchat where little evaluation takes place. This is not to 

say, however, that you should never just talk about a lesson. You should. Nevertheless, much of 

your work with evaluating teaching will need to be written. Written evaluations seem to have the 

following advantages: 

 

 They can serve as a written record of progress. 

 They can be done in two or three copies so the college supervisor, the student teacher, 

and you can keep a record of progress. 

 They can serve as a guide for more pertinent discussions about lessons that have been 

taught. 

 They can be reflected upon by the student teacher before conferences and aid in the 

development of self-evaluation. 

 They will help the student teacher to realize that you are professionally concerned with 

his/her performance. 

 

The college supervisor and supervising teacher should complete a progress report on the student 

teacher for each formal conference or visit.  The progress reports are to be completed in writing 

and retained by the supervising teacher, but they must be discussed with the student teacher who 

signs it. There are two types of forms.  One is a rating sheet and the other is narrative.  

Supervising teachers are encouraged to use either or both forms. 

 

Often the student will want to equate the progress with a course grade. It may be helpful to keep 

in mind that satisfactory work is a grade of B.  ―A‖ level work indicates the student teacher has 

performed above and beyond the basic requirements.  Likewise, unsatisfactory work would 

indicate a grade of C or below. 

   

Several examples of Progress Reports that are suggested for your use with the student teacher are 

found in Appendices G, H, I, and J.  Consult with the college supervisor regarding the use and 

recording of these forms. 

 

Georgia Teacher Observation Instrument 

A very reliable and helpful evaluation tool is the Georgia Teacher Evaluation Instrument 

(GTOI).  As a veteran teacher, you are familiar with this evaluation and it has been shown to be 

very beneficial when used with student teachers.  You are encouraged to orient your student 

teacher on the GTOI and use it frequently as you address effective teaching practices. A GTOI 

Observation Record Form is provided in Appendix K for your use. 
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Comprehensive Lesson Evaluation  

Evaluation of the student teacher's performance in planning and classroom procedures is 

a requirement of student teaching. This is a comprehensive evaluation conducted by the college 

supervisor and the Brenau Evaluation and Assessment of Student Teachers (BEAST) is the 

instrument used. Brenau has long held that comprehensive evaluation of the student teacher's 

lesson plans and classroom performance is the best measurement of the students potential for 

becoming a successful beginning teacher. The Brenau Evaluation and Assessment of Student 

Teachers is based on an instrument developed by the Georgia Department of Education and is 

believed to be a valid evaluation instrument that accurately assesses minimal generic teaching 

competencies.  

 

This evaluation, using the Brenau instrument, will usually be conducted about the third week of 

full-time teaching (about the 6th to 8th week of the student teaching experience). The college 

supervisor and the supervising teacher serve as evaluators.  The observation will be conducted on 

separate days while the student teacher is teaching from the comprehensive lesson plan 

developed during the Applied Instruction course and with the guidance of the supervising 

teacher. 

 

The comprehensive evaluation will be conducted under the direction of the college supervisor.  

The process generally occurs as follows: 
1. A date is set for the evaluation, with a time established for the student teacher to have the 

comprehensive lesson plan ready. 

2. The college supervisor and the supervising teacher observe the student teacher on separate 

days. The candidate will teach from the comprehensive lesson plan during the observation. 

3. The college supervisor studies and rates the comprehensive lesson plan using the instrument. 

The Brenau Evaluation and Assessment of Student Teachers RATING Form can be found in 

Appendix L of this Guide. 

4. The college supervisor summarizes the ratings and shares the rating form with the student 

teacher and supervising teacher on the final visit/conference. However, immediately 

following the observation, the college supervisor will conduct a conference with the student 

teacher to discuss the strengths and weaknesses of the lesson. A copy of the candidate's 

assessment is shared with the supervising teacher. 

5. The supervising teacher summarizes the ratings and shares the rating form with the student 

teacher and submits the form to the college supervisor at the final visit/conference. 

 

The result of this evaluation does not automatically determine the student teaching grade.  

However, a positive correlation between the two is to be expected. On occasion the student 

teacher may be asked to repeat the assessment so that it is readily apparent that she/he can 

perform most of the competencies. 

 

 

Observations 

 The student teacher will have a minimum of four formal observations (there will be many 

informal observations by the supervising teacher). A minimum of two of these observations will 

conducted by the college supervisor; the other two by the supervising teacher. The two 

observations by the college supervisor will be evaluated using the Brenau Evaluation and 

Assessment of Student Teachers (BEAST). The two by the supervising teacher will be using the 

Georgia Teacher Observation Instrument (GTOI or annual evaluation instrument used by the 

school system in lieu of the GTOI) and the other will be with the BEAST. In addition, one of 

these four observations should be a Reading lesson using the provided reading assessment 

instrument that was discussed in the student teacher’s reading courses. On the first or second 
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visit by the college supervisor, a decision will be made to determine who will use the Reading 

instrument. In most cases, the college supervisor will use the BEAST on both observations and 

the supervising teacher will use the BEAST on a Reading Lesson with the additional reading 

rubric/checklist.  

 

The student teacher should select lessons for the formal observations that will allow her/him to 

demonstrate as many of the teaching strategies addressed in the various evaluation instruments. 

In addition, preparing the students and the classroom will make the observations less stressful. A 

list of suggestions in preparing for your observations can be found in Appendix T. 

 

 

Grading 

 The student teaching grade is not a cumulative grade in the same way as other course grades. 

A student could begin the student teaching experience with very weak skills and end up with 

strong skills and more than adequate performance. This means that, if a progress report was 

received from the supervising teacher during the sixth week, which indicated that the student 

teacher performance was unsatisfactory at that point, there would still be four weeks in which to 

progress to a satisfactory level. 

 

There are three grades in student teaching, each related to a major portion of the student teaching 

experience. The three parts of the student teaching experience are: 

   Section A--Planning and Materials 

   Section B--Classroom Procedures 

   Section C--Professional Behavior 

 

Each section represents three semester hours of the total nine semester hours of student teaching.  

The competencies for each part are found in the course objectives (see Page 5). However, the 

criteria for grading are the same with the exception of Professional Behavior, which tends to be 

cumulative as opposed to demonstration of final skills. 

 

In the event of a grade of D, F, or I, the college supervisor will write a letter to the student 

specifying what circumstances resulted in the grade. A copy of this letter will be sent to the Dean 

of the College of Education, and a copy will be placed in the student's file.  It is expected that the 

Chair of the Department and Director for Clinical Experiences will be involved in the decision to 

award the grade. 

 

Grade Recommendation 

The college supervisor assumes the responsibility of the final grade in the course.  

However, it is the intent of this program to assign a cooperative grade with which the 

supervising teacher and the college supervisor are in agreement. Should disagreements arise 

which cannot be resolved, it is the responsibility of the college supervisor to initiate a conference 

with the Chair of the Department, Director for Clinical Experiences and/or the Dean of the 

College of Education for the purpose of resolving the conflict. Every effort will be made to help 

the supervisors reach agreement. If this cannot be achieved, then the decision, which is in the 

best interest of the student teacher, will be made by the Dean of the School. If the student teacher 

feels confused about the expectations and/or conflicting information from supervisors, he/she  

should  initiate, as soon as possible, a conference with the Chair of the Department, and/or the 

Director for Clinical Experiences to express these concerns. 



Revised 04/2011 P a g e  | 30  

Criteria for Grades  

 

The following criteria have been established by the Teacher Education program at Brenau for 

issuing grades in student teaching. 

 

 

A The candidate has met all of the objectives at an exemplary level. The 

candidate has developed and used a variety of teacher-made games, 

materials, technology and activities as well as creatively used available 

commercial materials. The candidate has demonstrated skills and 

competence beyond a satisfactory level. A high level of enthusiasm, energy, 

and dedication to the teaching profession is in evidence. There is not a 

specified number of "things" one does to receive an A; it is an attitude, a 

high level of involvement and total commitment. 

 

B The candidate has successfully met all the course objectives at a satisfactory 

level. The candidate appears comfortable with and adequate at performing 

the requirements of teaching. 

 

C The candidate has minimally met the objectives of the course.  The 

supervisor may have had to push the candidate to reach completion. There 

may be lack of interest and enthusiasm for teaching. The candidate has to 

continually be reminded to complete activities he/she is capable of 

performing. Lessons and other duties are carried out at a minimally 

acceptable level. The candidate appears not to be as prepared as he/she 

could be. 

 

D The candidate has shown some interest in teaching, but is unable to perform 

at a minimally acceptable level and does not appear to be making 

satisfactory progress toward acceptable performance. 

 

F The candidate has shown no interest in teaching and failed to perform at a 

less than a minimally acceptable level. 

 

I The candidate has shown interest and progress in teaching, but has failed to 

meet the minimally acceptable level of performance by the end of the 

semester, or the candidate has had circumstances beyond his/her control 

which interfere with the completion of the experience. 

 

 

The GRADE RECOMMENDATION form (Appendix N) should be completed by the 

supervising teacher during the last week of the student teaching experience and given to the 

college supervisor.   The supervising teacher may find the Student Teacher Evaluation Form 

(Appendix O) helpful in formulating a recommendation for grades. 

  

It is the responsibility of the college supervisor to share grades with the student teacher.  Grade 

recommendations from the supervising teacher are recommendations and should not be shared 

with the student teacher. 
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Brenau Assessment of Dispositions 

 The Brenau Assessment of Dispositions (BAD) is an assessment of the student teacher’s 

attitude and commitment toward the student teaching experience and to the teaching profession. 

Basically it is an extension of the many parts of the Brenau Evaluation and Assessment of 

Student Teaching. The BAD will be completed by the student teacher, the supervising teacher 

and the college supervisor during the final week to ten days of the student teaching experience. 

The supervising teacher should share their form with the student teacher during one of the final 

conferences. The college supervisor will share the completed form with the student teacher at the 

last visit/conference. The candidate form and supervising teacher forms will be given to the 

college supervisor at the last visit/conference. The Brenau Assessment of Dispositions rating 

form can be found in Appendix M.  

 

 

 

 

 

Evaluation of the Supervising Teacher 

The student teacher is requested to complete a SUPERVISING TEACHER 

EVALUATION and submit the form to the university. This form (see Appendix P) is to be 

completed at the end of the semester and mailed to the address on the form. 

 

 

 

 

 

Evaluation of the College Supervisor 

 In an effort to assist the university and the college supervisors, each supervising teacher and 

student teacher is requested to complete an evaluation of the college supervisor. These evaluation 

forms are to be sent to the university for summary and annual evaluation of the college 

supervisor’s performance. A form for the COLLEGE SUPERVISOR EVALUATION is found in 

Appendix P and should be mailed to the address on the form. 
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V. APPENDIX 

 

 

A.  PRE-STUDENT TEACHING VISIT 

  

B.  DAILY SCHEDULE 

 

C.  PROFESSIONAL LIABILITY INSURANCE VERIFICATION  

 

D.  TEACHING RESPONSIBILITY CHART  

 

E.  LESSON PLAN—Brenau Lesson Plan Format  

 

F.  LESSON PLAN—Short Form  

 

PROGRESS REPORTS / OBSERVATION FORMS 

G. Narrative 

H. Rating  

I. Lesson 

J. Observation  

 

K.  GEORGIA TEACHER OBSERVATION INSTRUMENT (GTOI) 

 OBSERVATION RECORD 

 

L.  BRENAU EVALUATION AND ASSESSMENT OF STUDENT 

 TEACHERS (BEAST) RATING FORM 

 

M.  BRENAU ASSESSMENT OF DISPOSITIONS (BAD) 

 

N.   GRADE RECOMMENDATION FORM  

 

O.  STUDENT TEACHER EVALUATION  

 

P.  SUPERVISING TEACHER EVALUATION 

 

Q.  COLLEGE SUPERVISOR EVALUATION 

  

R.  MEAL REIMBURSEMENT REQUEST (Women’s College) 

 

S.  TEACHER CERTIFICATION DIRECTIONS 

 

T.  PREPARING FOR CLASSROOM OBSERVATIONS 

 

U.  READING ASSESSMENT 

 

V.  SUMMATIVE ANALYSIS OF LEARNER PERFORMANCE
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   Appendix A 

PRE-STUDENT TEACHING VISIT 

Prior to starting your student teaching experience, you are required to visit your supervising 

teacher and become familiar with the school and the students. Use this form to briefly record a 

summary of your first visit and give to your college supervisor. 

______________________________________________________________________________ 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

______________________________________________________________________________ 
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            Appendix B 

DAILY SCHEDULE 

Candidate Name________________________________________________________________ 

Address During Student Teaching__________________________________________________ 

Supervising Teacher________________________________Email:________________________ 

School________________________________________________________________________ 

Address_______________________________________________________________________ 

Principal_______________________________________________________ 

Grade Assigned_____________________ Subject_____________________________ 

Telephone:  H ____________________  Sch ___________________  Cell _________________ 

Email Address _________________________________________________________________ 

 

Schedule (List classes/subjects and activities including recess, lunch, etc.) 

 

ARRIVAL TIME: _____________________ 
                                  

Time Monday Tuesday Wednesday Thursday Friday 

      

      

      

      

      

      

      

      

      

 

DEPARTURE TIME: __________________ 
 
This form is to be completed and given to your college supervisor.  Please give directions to your 

school from either the Atlanta, Gainesville or Augusta campus. 
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Appendix C 

 

PROFESSIONAL LIABILITY INSURANCE VERIFICATION 

College of Education 

Brenau University 

Gainesville, Georgia 30501 

 

As part of my professional teacher education preparation I understand that I will participate in 

certain laboratory experiences in school systems beyond the college campus. I am further aware 

that the following statement is part of the Georgia Department of Education Guidelines for 

Professional Laboratory Experiences in Georgia Teacher Education:  

 

"Liability.  Prior to professional laboratory experiences placement, students 

must provide evidence of having adequate tort liability insurance or waive such 

coverage in writing." (Georgia Department of Education, Professional 

Laboratory Experiences In Georgia Teacher Education.   Atlanta, Georgia: 

Teacher Education and Staff Development Unit, Office of Planning and 

Evaluation.1980. Page 10.) 

 

 

THEREFORE:   

 

I, _____________________________________________________, (Print full name) 

 

verify that I have tort liability insurance as follows:  

 (Complete either Section A or B below and sign) 

 

A.  As a member of a professional organization 

 

__________________________________________ 

(Name of organization) 

 

_________________________________ 

(Period of membership) 

 

 

B.  Through my homeowners or separate professional liability insurance policy 

 

__________________________________________ 

(Name of company) 

 

_________________________________                  ___________________ 

(Period of coverage)                                                   (Amount of coverage) 

 

  

     ______________________________________________      ___________________  

     (Signature)                                                      (Date) 
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Schedule for Assuming Teaching Responsibilities       

 

Student Teacher: _______________________________________ 

 

Supervising Teacher: ________________________________________ 

 

 

Subject / Class 
Week: 

1 

 

2 

 

3 

 

4 

 

5 

 

6 

 

7 

 

8 

 

9 

 

10 

 

 

          

 

 

          

 

 

          

 

 

          

 

 

          

 

 

          

 

 

          

 

 

          

 

 

          

 

 

          

 

 

          

O = Observe      A = Assist      T = Teach 

T
E

A
C

H
IN

G
 R

E
S

P
O

N
S

IB
IL

IT
Y

 C
H

A
R

T
 

A
p

p
en

d
ix

 D
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Appendix E 

 

Brenau Lesson Plan Format Revised 

 Day #: Content Area:  

Details 

Title of Lesson: Be creative, yet convey the emphasis/purpose of the 

lesson. 
 

  

Grade Level: Describe the grade level for which this lesson is 

designed. 
 

  

Rationale/Purpose: Explain the purpose of the lesson and give a rationale 

for how you are teaching the lesson. 
 

  

Key Question(s): List the specific and key questions to be answered in 

this lesson. 

 

Standards: No standards added. 
 

 

  

Objectives: Define what the student should know and be able to 

do upon completion of the unit. (Must show Level of 

Learning in parentheses following each objective) 

 

  

Assessments: Describe assessment strategies and evaluation  

techniques.  Make sure that you specify your 

assessment  criteria and that your assessments are 

matched to your  objectives and activities.  Include a 

summative assessment in addition to formative 

assessments where appropriate. 

 

  

Content Background 

Information: 

Describe what knowledge or skills the student will 

need to complete this lesson successfully. 
 

  

Introduction/ 
Anticipatory Set: 

Introduce the lesson with a review, convey the 

objective and give the purpose and importance of the 

lesson.  Also, develop a short activity or prompt that 

focuses the students' attention before the actual 

lesson starts. Used when students enter the room or 

are in a transition. 

 

  

Activities: Define the activities of the lesson.  Provide a time 

frame for each major activity.   This section should 

provide a brief overview, with details to follow in the 

Procedures section. 
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Procedures: Write the procedures for this lesson.  Provide a time 

frame for each procedure.  Make certain that the 

lesson closure is specified for each day. 

 

   

  

Time Frame: Define the time period needed to successfully 

complete the unit. 
 

  

Materials: Include a comprehensive, specific, and exhaustive list 

of materials needed to properly conduct this lesson. 
 

  

Curriculum Integration: Define ways that additional content areas could be 

included. 
 

  

Technology Application: Highlight any student use of technology in this 

section. 
 

  

Guided Practice: Describe how the teacher guides the students through 

the first steps in the learning tasks. 
 

  

Independent Practice: Describe how students will work for fluency with the 

content without teacher help.  This could include 

homework. 

 

  

Adaptations/Modifications: In this field, list any special adaptations used for ESOL 

learners, learners with special needs, and various 

learning skills including academically talented (gifted) 

students. 

 

  

Resources: No resources added. 

Click edit to add resources. 

 
 

 

  

Credits/References: What was the source for this lesson plan or for any 

components used in this plan? 
 

  

Reflection: Reflect on the lesson in terms of the content, the 

learners involved, and the pedagogy utilized to convey 

the material.  What was effective?  What would you 

change? 

 

  
 
 
 
 
 
This lesson plan format is the global lesson plan format to be used with all Brenau courses that require lesson 
planning. The course instructor will provide guidance as to which components of the lesson plan must be completed 
for each assignment.  
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Appendix F  

 LESSON PLAN – Short Form 

Subject/grade__________________________________________  

 

Date/Time to be taught_________________________________  

 

Objective(s): 

 

Materials: 

 

Assignments: 

 

Notes: 

 

Supervising teacher check: 

__________________________________________________________________________  

 

Subject/grade__________________________________________  

 

Date/Time to be taught_________________________________  

 

Objective(s): 

 

Materials: 

 

Assignments: 

 

Notes: 

 

Supervising teacher check: 

__________________________________________________________________________  

 

Subject/grade__________________________________________  

 

Date/Time to be taught_________________________________  

 

Objective(s): 

 

Materials: 

 

Assignments: 

 

Notes: 

 

 

Supervising teacher check: 

_________________________________________________________________________ 
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Appendix G 

PROGRESS REPORT (Narrative) 

 

Lesson(s)__________________________________ Time____________ Date___________ 

 

A. LESSON PREPARATION: 

 

 

B. LESSON IMPLEMENTATION: 

 

 

 

 

C. CLASSROOM MANAGEMENT: 

 

 

 

 

 

D. PROFESSIONAL/PERSONAL BEHAVIORS: 

 

 

 

 

 

 

 

OVERALL RATING:______Satisfactory       ______Unsatisfactory 

 

___________________________________________                              ______________  

Student Teacher Signature                                                                          Date 
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Appendix H  

PROGRESS REPORT (Rating) 

 

Date___________ Time__________ Lesson(s)_____________________ 

S = Satisfactory     U = Unsatisfactory 

 

A.  Written Lesson Plan 

 _____Objectives 

 _____Teaching Procedures 

 _____Learning Activities 

 _____Evaluations 

 _____Materials 

 _____Individualization 

Comments:___________________________________________________________________ 

____________________________________________________________________________ 

____________________________________________________________________________ 

 

B.  Implementation 

 _____Objectives Communicated 

 _____Pacing 

 _____Organization 

 _____Methods 

 _____Effectiveness-Student Responses 

 _____Teaching Aids 

 _____Responsiveness to Students 

 _____Discipline 

 _____Environment 

Comments:___________________________________________________________________ 

____________________________________________________________________________ 

____________________________________________________________________________ 

 

C.  Professional/Personal 

 _____Appearance 

 _____Voice 

 _____Self Control 

 _____Flexibility 

 _____Enthusiasm 

 _____Promptness 

 _____Dependability/Responsibility 

 _____Neatness 

 _____Openness to suggestions 

 _____Interpersonal relationships with faculty and Administration 

 _____Initiative 

Comments:___________________________________________________________________ 

____________________________________________________________________________ 

 

________________________________________                              _____________________       

Student Teacher Signature                                                                    Date 
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Appendix I  

PROGRESS REPORT (Lesson) 

The following evaluation of your lesson has been completed by your supervising teacher for the 

purpose of helping you further develop the strengths you demonstrated in the observed lesson, as 

well as improve and strengthen those weaknesses that were evident from close observation of the 

lesson.  It is hoped that you will study the evaluation carefully before discussing the lesson.  

 

Subject________________________  Time__________                Date__________ 

 

 1. Lesson Plan:_____________________________________________________________ 

  ______________________________________________________________________ 

 

 2. Introduction and Motivation:________________________________________________ 

  ______________________________________________________________________ 

 

 3. Use of Materials and Equipment:_____________________________________________ 

  ______________________________________________________________________ 

 

 4. Objectives (Concepts, Goals, Clarity of Purpose):________________________________ 

  ______________________________________________________________________ 

 

 5. Presentation:_____________________________________________________________ 

  ______________________________________________________________________ 

 

 6. Control and Discipline:_____________________________________________________ 

  ______________________________________________________________________ 

 

 7. Conclusion and Follow-up:__________________________________________________ 

  ______________________________________________________________________ 

 

 8. Time Element:____________________________________________________________ 

  ______________________________________________________________________ 

 

 9. The following are good points regarding your lesson:______________________________ 

  _______________________________________________________________________  

  

 10. I  feel  that  you  need  to  continue  to  improve  upon the following: _________________ 

        ________________________________________________________________________ 

  

 12. Additional Comments:______________________________________________________ 

       ________________________________________________________________________ 

  

 13. Student Teacher Comments and Questions:______________________________________ 

____________________________________________________________________________ 

____________________________________________________________________________ 

 

________________________________________                                      _________________  

Student Teacher Signature                                                                            Date 
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Appendix J 

PROGRESS REPORT (Observation) 

 

Lesson______________________________________ Time__________ Date___________ 

 

Rating Key: 4 = Outstanding; 3 = Good; 2 = Satisfactory; 1 = Needs Improvement. 

 

_____Attention to physical details of room  

_____Class routine 

_____English usage 

_____Evaluation of pupils' work  

_____Handling of individual differences  

_____Mastery of subject matter  

_____Assignment 

_____Questioning techniques 

_____Use of principles of learning  

_____Use of AV equipment & Technology 

_____Use of supplementary materials 

_____Pupil-teacher rapport 

_____Outward enthusiasm of teacher  

_____Evidence of planning 

 

1. Lesson Plan:________________________________________________________________ 

____________________________________________________________________________ 

____________________________________________________________________________  

2. Introduction and Motivation:___________________________________________________ 

____________________________________________________________________________ 

____________________________________________________________________________  

3. Concepts, Goals, Clarity of Purpose:_____________________________________________ 

____________________________________________________________________________ 

____________________________________________________________________________ 

4. Presentation:________________________________________________________________ 

____________________________________________________________________________ 

____________________________________________________________________________ 

5. Use of Materials and Equipment:________________________________________________ 

_____________________________________________________________________________ 

_____________________________________________________________________________  

6. Additional Comments:_________________________________________________________ 

_____________________________________________________________________________ 

_____________________________________________________________________________ 

 

 

 ________________________________________                         ___________________  

Signature of Student Teacher                                                            Date 
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Appendix K 

GTOI OBSERVATION RECORD:  EXTENDED FORM 

Student Teacher's Name____________________________________ Date__________________  

School__________________________________________________ Time_________________ 

Focus of Lesson Notes:___________________________________________________________ 

______________________________________________________________________________ 

______________________________________________________________________________ 

______________________________________________________________________________ 

______________________________________________________________________________ 

TEACHING TASK I: Provides Instruction 

Comments:__________________________________________ 

___________________________________________________ 

___________________________________________________ 

___________________________________________________ 

___________________________________________________ 

___________________________________________________ 

___________________________________________________ 

___________________________________________________ 

___________________________________________________ 

___________________________________________________ 

___________________________________________________ 

TEACHING TASK II: Assesses and Encourages Student Progress 

Comments:__________________________________________ 

___________________________________________________ 

___________________________________________________ 

___________________________________________________ 

___________________________________________________ 

___________________________________________________ 

___________________________________________________ 

___________________________________________________ 

___________________________________________________ 

___________________________________________________ 

___________________________________________________ 

TEACHING TASK III: Manages the Learning Environment 

Comments:__________________________________________ 

___________________________________________________ 

___________________________________________________ 

___________________________________________________ 

___________________________________________________ 

___________________________________________________ 

___________________________________________________ 

___________________________________________________ 

___________________________________________________ 

___________________________________________________ 

___________________________________________________ 

Signatures: 

Supervisor:________________________________________  Date_________  

 

Student Teacher:____________________________________  Date_________ 

 

A. Instructional Level NI     S            
 
B. Content Development 
 
 1. Teacher-Focused NI     S 
 
 2. Student-focused NI     S 
 
C. Building for Transfer 
 
 1. Initial Focus  NI     S 
 
 2. Content Emphasis NI     S 
  or Linking 
 
 3. Summaries  NI     S  

  

A. Promoting Engagement NI     S 
 
B. Monitoring Progress NI     S 
 
C. Responding to Student NI     S 
     Performance 
  
     1. Responding to  NI     S 
         Adequate Performance 
 
     2. Responding to  NI     S 
         Inadequate Performance 
 

D. Supporting Students NI     S 

A. Use of Time 
 
     1. Non-Instructional  NI     S 
         Tasks 
 
     2. Instructional Tasks NI     S 
 
B. Physical Setting  NI     S 
 
C. Appropriate Behavior  
 
     1. Monitoring Behavior NI     S 
 

     2. Intervening  NI     S 
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Brenau Evaluation and Assessment of Student Teachers 
Student Teacher:______________________________________  Date: ____________ 

Grade/Subject: _______________________________________   Time: ____________ 

School:_____________________________________   Observer: ___________________ 
Scoring:          2 – Exemplary;          1 – Satisfactory;          0 – Unsatisfactory 

  2 1 0 N/A Comments 

I. PLANNING AND MATERIALS  
1.  Learner Objectives  

 a. based on QCC, GPS or IEP     

 b. stated as performance outcomes     

 c. of adequate scope/depth of content  

    ___ level of learning designated 

    

 d. critical thinking strategies     

2. Lesson Activities  

 a. provide learners practice on   

objectives 

    

 b. are sequenced logically     

 c. address remedial needs     

 d. address enrichment needs     

3. Integrates Resources  

 a. meaningful integration of     

technology and media 

    

 b. materials (e.g., bulletin board)     

4. Procedures/Materials for Learner 

Assessment 

 

 a. appropriate to objectives     

 b. appropriate to instructional level     

 c. variety of procedures planned     

 d. consistent with level of learning in 

objectives 

    

5. Systematic Procedures to Assess 

Learners 

 

 a. pre-assessment     

 b. formative assessments for each 

objective 

    

 c. summative assessment     

 d. attitudinal assessment     

 Total Score  Average Score  

II. CLASSROOM PROCEDURES  
A. Instructional Procedures 
1. Introduction  

 a. gain student attention     

 b. activities begin promptly     

 c. content linking to prior knowledge     

2. Lesson Presentation  

 a. topic stated     

 b. lesson presented as planned     

 c. paced appropriately     

 d. smooth and efficient transitions 

between activities 

    

 e. instructional materials can be easily 

seen and/or heard by all learners 

    

3. Variety of Teaching Strategies Used  

 a. strategies meet learners’ needs     

 b. variety of instructional techniques      

 c. meaningful use of technology     

 d. provides learner applications of 

technology 

    

 over →  
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Appendix L 

 
  2 1 0 N/A Comments 

II. CLASSROOM PROCEDURES (continued) 
4. Assess Learner Progress During 

Lessons 

  

 a. learners are monitored     

 b. responses/demonstrations are 

solicited 

    

 c. elaborate on learners’ ideas     

 d. appropriate feedback for 

performance 

    

5. Acceptable Use of Oral 

Communication 

 

 a. enunciation     

 b. volume     

 c. rate     

 d. pronunciation     

 e. appropriate use of standard English     

6.  Acceptable Use of Written 

Expression 

 

 a. neat and legible handwriting     

 b. spelling is correct     

 c. standard English is correct     

7. Lesson Closure & Transition  

 a. lesson reviewed and closed 

appropriately 

    

 b. lesson presented in prescribed time-

frame 

    

 c. smooth and efficient transitions     

B. Classroom Management 
8. Efficient Use of Instructional Time  

 a. effective procedural directions     

 b. organized routine tasks     

 c. practice simultaneity     

9. Promote On-Task Behavior  

 a. behavioral expectation made clear     

 b. consistent expectations are 

maintained 

    

 c. behavior monitored throughout the 

lesson 

    

 d. positive feedback for appropriate 

behavior 

    

 e. redirection for inappropriate 

behavior 

    

10. Classroom Climate  

 a. pleasant tone of voice -free of 

sarcasm, ridicule 

    

 b. maintains eye contact     

 c. use learner names appropriately     

 d. sitting or standing near learners     

 e. learners treated with respect     

11. Enthusiasm for lesson     

 a. eye contact or facial expressions     

 b. voice inflections     

 c. energetic posture     

 d. gestures     

 Total Score  Average Score  

 
 over → 
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Appendix L 

 
  2 1 0 N/A Comments 

III. PROFESSIONAL BEHAVIOR  

 1. Ethical Behaviors  

 a. uses proper channels     

 b. complies with legal and ethical 

standards 

    

 c. respects confidentiality of 

information 

    

 d. exhibits ethical behavior toward 

others 

    

 e. maintains appropriate behavior 

toward learners 

    

 f. dresses appropriately     

2. Professional Responsibility  

 a. attends all meetings, seminars, etc.     

 b. punctual in attendance     

 c. performs all other assigned duties     

 d. notifies supervisors of 

changes/problems/progress 

    

 e. complies with all policies, 

procedures 

    

 f. manages administrative tasks with 

technology (i.e., record keeping) 

    

3. Professional Relationships  

 a. works cooperatively with 

supervisor 

    

 b. works cooperatively with other 

teachers and administrators 

    

 c. works cooperatively with 

paraprofessionals 

    

 d. demonstrates ability to 

communicate with parents 

    

4. Reflective Teaching  

 a. identifies strengths     

 b. identifies weaknesses     

 c. seeks assistance for instructional 

problems 

    

 d. evaluates and responds to advice 

from supervisors 

    

 e. plan for improvement for future 

lessons 

    

 Total Score  Average Score  

Additional Comments and Suggestions: 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

 

 

Signature of Student Teacher:  __________________________________________ 

 

Signature of College Supervisor: __________________________________________ 

 

Date:          __________________________________________  
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Appendix M 

Brenau Assessment of Dispositions 
 
Student Name: ___________________________________    Semester/Year: ______________ 

Course No:    _________________   School:________________________________________ 

Observer‟s Signature: _______________________________________Date: ______________ 

 

 

 
  CRITERIA 0 1 2 EVIDENCE 

P
ro

fe
s
s

io
n

a
l 

A Meets obligations and deadlines.     

B Accepts procedures and rules.      
C Submits work that reflects high standards.      
D Demonstrates effective use of problem-solving 

techniques.  
    

E Demonstrates tenacity and self-reliance in pursuit of 
solutions.  

    

F Demonstrates professional appearance.      
G Values the unique characteristics of all learners.      
H Demonstrates commitment and enthusiasm to the 

teaching profession.  
    

I Demonstrates ethical behaviors      
J Has high expectations for self and students.     
K Sets reasonable goals.      
 Comments:     

P
e

rs
o

n
a
l 

A Solves problems in constructive ways.      
B Displays appropriate affect and emotions.      
C Demonstrates professional behaviors.      
D Reflects upon and takes responsibility for own behavior.      
E Accepts suggestions positively and modifies behavior 

appropriately.  
    

F Demonstrates a positive attitude.      
 Comments:     

In
te

rp
e
rs

o
n

a
l 

A Demonstrates respect for the feelings, opinions, 
knowledge and abilities of others.  

    

B Is empathetic and responsive to the feelings of others.      
C Demonstrates effective interpersonal skills.     
D Functions effectively in a variety of group roles.      
E Solicits and considers alternative viewpoints.      
F Speaks with clarity, fluency, and appropriate grammar.      
G Communicates effectively with diverse audiences.      
 Comments:     

  
Overall Rating 

    

 

Directions:  For each disposition indicate by number the best description of the behaviors observed. 
NA: not applicable for this observation      0: below expectations        1: meets expectations        2: exceeds 
expectations 
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GRADE RECOMMENDATION FORM 

  

To be detached and submitted to the college supervisor during the last week of student teaching. 

 

Student Teacher___________________________________________     Semester____________ 

     

 Section                                             Circle 

 

Planning and Materials                    A      B      C      D      F      I 

 

Classroom Procedures           A      B      C      D      F      I 

 

Professional Behavior           A      B      C      D      F     I 

 

 

Comments:  _____________________________________________________________ 

_______________________________________________________________________ 

_______________________________________________________________________ 

_______________________________________________________________________ 

_______________________________________________________________________ 

_______________________________________________________________________ 

_______________________________________________________________________ 

_______________________________________________________________________ 

_______________________________________________________________________ 

_______________________________________________________________________ 

_______________________________________________________________________ 

_______________________________________________________________________ 

_______________________________________________________________________ 

_______________________________________________________________________ 

_______________________________________________________________________ 

_______________________________________________________________________ 

 

 

 

___________________      ___________________________________ 

Date                                                 Signature of Supervising Teacher 

   

 

 

< NOTE:   Refer to pages 27 - 28 of this Guide for grading criteria > 
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STUDENT TEACHING EVALUATION 

 

Student Teacher: _______________________________________     Semester: ______________ 

 
                         Poor         Exemplary 

A.   Planning and Materials 
1.                                                               Selects materials, activities and methods that are appropriate to the levels, needs, and 

environments of the learners being taught. 
 1 2 3 4 5 

2. Identifies the appropriate programs and lesson objectives in a meaningful and related 

order.  
 1 2 3 4 5 

3. Selects materials, activities, and methods that incorporate the appropriate use of 

technology. 
 1 2 3 4 5 

4. Determines the appropriate methods for evaluating learner progress and knowledge.   1 2 3 4 5 
5. Demonstrates competence in developing a comprehensive lesson plan to be taught 

during student teaching. 
 1 2 3 4 5 

                     Final Grade _____ 

B.  Classroom Procedures 
1. Presents material to learners in ways that gain their attention and provide them a 

basis for staying on task during the class.  
 1 2 3 4 5 

2. Identifies and implement strategies for redirecting learners who are engaging in off-

task behavior. 
 1 2 3 4 5 

3. Arranges the instructional environment so that activities, learner movement, and 

distribution of materials are smooth and orderly. 
 1 2 3 4 5 

4. Provides appropriate instruction and modeling which insures transfer of learning.  1 2 3 4 5 
5. Determines when and how to make adjustments to the on-going plan.  1 2 3 4 5 
6. Conducts a lesson that provides for a logical development of concepts and skills.  1 2 3 4 5 
7. Conducts lessons that incorporate the appropriate use of technology.   1 2 3 4 5 
8. Interacts with learners in a positive manner by providing appropriate feedback to 

learners.  
 1 2 3 4 5 

9. Establishes instructional pace to insure effective closure and appropriate transitions.  1 2 3 4 5 
10. Uses acceptable written and oral expression with the learners and others.  1 2 3 4 5 
11. Conducts a lesson that demonstrates proficiency and competence.   1 2 3 4 5 
                     Final Grade _____ 

C.  Professional Behavior 
1. Meets specified time frames when reporting for duties and turning in work.  1 2 3 4 5 
2. Attends all school meetings, activities, and seminars.   1 2 3 4 5 
3. Notifies supervisors, as soon as possible, when changes in activities must be made 

or obligations cannot be met. 
 1 2 3 4 5 

4. Determines the need for and initiate conferences that clarify issues and open up 

communication between the candidate and the supervisors. 
 1 2 3 4 5 

5. Maintains appropriate interpersonal relations with learners, colleagues, and 

supervisors.  
 1 2 3 4 5 

6. Exhibits professional and ethical behavior in regard to learners, colleagues, and 

supervisors. 
 1 2 3 4 5 

7. Exhibits enthusiasm for teaching and the teaching profession.  1 2 3 4 5 
8. Engages in reflective teaching and goal setting.  1 2 3 4 5 

                     Final Grade _____ 

 

 

__________________________________________________                        ________________ 
College Supervisor                                                                                                                      Date 
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SUPERVISING TEACHER EVALUATION 

 

Semester_____________________ Student's Major____________________ 

 

Supervising Teacher_______________________________________________________ 

 

School:_______________________________________     System:_________________ 

 

Rating: 

   3 - Exemplary               2 - Satisfactory              1 - Unsatisfactory 

 

_____  Conferences 

_____  Support 

_____  Helpfulness 

_____  Knowledge of teaching 

_____  Critiques of lesson plans  

_____  Critiques of teaching  

_____  Professional behavior 

 

Would you recommend that additional student teachers be placed with this supervisor?  

_____ yes      _____ no  

 

Comments:_______________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

________________________________________________________________________ 

 

 

Return this form to: 

     

 Director for Clinical Experiences    

 College of Education 

 Brenau University 

 500 Washington Street, SE  

 Gainesville, GA 30501 
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Appendix Q 

COLLEGE SUPERVISOR EVALUATION 

Semester_____________________ Student's Major_______________ 

College Supervisor___________________________________________ 

Rating: 

   3 - Exemplary              2 - Satisfactory              1 - Unsatisfactory 

_____  Visits 

_____  Critiques 

_____  Helpfulness and support 

_____  Warmth and friendliness 

_____  Conferences 

_____  Feedback on my journal (student teacher) 

_____  Feedback on my supervision (supervising teacher) 

_____  Knowledge of teaching 

Comments:______________________________________________________________ 

_______________________________________________________________________ 

_______________________________________________________________________ 

_______________________________________________________________________ 

_______________________________________________________________________ 

_______________________________________________________________________ 

 

Return to: 

  Director for Clinical Experiences 

  College of Education 

  Brenau University 

  500 Washington Street, SE  

  Gainesville, GA 30501 
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Appendix R 

MEAL REIMBURSEMENT REQUEST 

 

 

MEMORANDUM 

 

    TO: Brenau Business Office 

 

  FROM: Director for Clinical Experiences 

     College of Education 

 

    RE: Student Meal Reimbursement 

     (Monday through Friday) 

 

 

__________________________________________________   is   student teaching during  

____________________ semester,  20_____.     

 

Her first day of student teaching is  _______________________________ and her last day is 

________________________  for this  semester. This student will be leaving campus no later 

than 7:00 or 7:30 a.m. and will be returning before dinner in the evening. 

  

She will need reimbursement for: 

    50 breakfasts at  $_____________ per day (current rate)    and 

    50   lunches at    $_____________ per day (current rate)      

                 $_____________ total reimbursement 

 

 

 

Student Signature __________________________________      Date________ 

 

_________________________________________________      Date________  

Director for Clinical Experiences 

 

 

 
The student teacher should complete blanks in the first sentence of this form then sign and date 
it. The form should be turned in to the Director for Clinical Experiences at least two weeks before 
the first day of student teaching. 
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Appendix S 

Certification Information 
Initial Certification 
The initial renewable certification is your first Georgia teaching certificate, whether baccalaureate, certification only 

or Master of Arts in Teaching. You must complete the Georgia Professional Standards Commission (GaPSC) 

Certification Application and the Approved Program Recommendation Form. If you have a contract with a Georgia 

public school system as a regular classroom teacher, you also want to complete the Employer Assurance Form. The 

GaPSC will also need an official copy of your Brenau Transcript. 
 

 You will download and mail the Certification Application Form directly to the GaPSC. 

Link to form: http://www.gapsc.com/Download/Application.pdf 
 

 You will mail, or fax, your Approved Program Recommendation Form to Brenau (see instructions 

below). 

Link to form: http://www.gapsc.com/Download/ApprovedProgramRecommendationForm.pdf 
 

 If appropriate, you will submit your Employer Assurance Form to your school system. 

Link to form: http://www.gapsc.com/Download/EmployerAssurance.pdf 
 

 You will request that your Brenau Transcript be sent directly to the GaPSC 

Link to form: http://www.brenau.edu/reg/forms/Transcript_Request_Form.rev2008.pdf 
 

As a graduate of an Approved Georgia Teacher Education Preparation Program, you do not need to submit the $20 

fee as referenced in the certification application.  
 

Upgrading, Changing or Adding a Certification Field to Your Certificate (Graduate) 
If you have initial certification in any area, and your M.Ed./Ed.S. is in that same field, you do not need to have the 

GaPSC Approved Program Recommendation Form completed. You simply need to submit the Certification 

Application and a Brenau Transcript directly to the GaPSC. If you are employed by a Georgia public school, you 

will also need to submit the Employer Assurance Form to the GaPSC.  
 

If you are changing certification or adding field(s) with your master’s or specialist degree, then you must follow the 

directions in the paragraph above and submit the GaPSC Approved Program Recommendation Form to Brenau. 

Remember that passing the GACE in the area that you are changing/adding must be completed prior to submitting 

the Application or Recommendation forms.  
 

Transcripts 

In all cases you will need an Official Transcript from Brenau University, which will have your degree and date of 

graduation posted, to be sent to the GaPSC. You must request the transcript in writing from the Registrar’s Office. 

The Registrar’s Office issues transcripts after the degree and date have been posted on the transcript if you check the 

appropriate box on the request form.  
 

School System Requirements 

Systems vary in the way that they handle certification applications. If you are employed in a school system as a 

regular classroom teacher, you may need to check with your system’s certification official, or human resources 

office, to determine their procedures when you submit the GaPSC Employer Assurance Form and Certification 

Application.  
 

Brenau University 

Approved Program Recommendation Forms are submitted to: 

    Certification Official, College of Education  

    Brenau University 

    500 Washington Street, SE  

    Gainesville, GA 30501 

    Fax:     770.534.6221 (attention Certification Official) 
Do not write after the words Certification Official Section. The Certification Official will complete his portion of 

this form and send it directly to the GaPSC on your behalf.  

The Brenau Intranet has the most recent version of these certification application directions 

 

http://www.gapsc.com/Download/Application.pdf
http://www.gapsc.com/Download/ApprovedProgramRecommendationForm.pdf
http://www.gapsc.com/Download/EmployerAssurance.pdf
http://www.brenau.edu/reg/forms/Transcript_Request_Form.rev2008.pdf
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Appendix T 

 

PREPARING FOR YOUR OBSERVATIONS 

 

1.  Selecting a day and time. You should select a day and time that is not only available to your 

observer but allows you to demonstrate your teaching skills. Consult the BEAST section on 

Classroom Behavior for descriptors that the observer will be looking for. 

 

2.  Prepare your students. Just prior to the observation, let your students know that a visitor 

will be coming to the classroom to observe. You may say that the visitor would like to see what 

goes on in the classroom. You should avoid telling the students that the observer is your teacher 

or that you are being watched to see how you teach.  

 

3.  Prepare your classroom. You should prepare a place for the observer to sit. Consideration 

should be given to a location where the observer can see the entire classroom and you with little 

obstruction. Also, the seat should not be obtrusive to either you or your students – i.e., a place 

that is not distractive to the students. 

 

4.  Have a lesson plan ready. You must always have a lesson plan for your observer. For most 

lessons these can be rather brief. However, one of your lessons will come from the 

comprehensive lesson plan you prepared in Applied Instruction or Instructional Practices (MAT 

program). You should also provide copies of any handouts that will be distributed to your 

students. Sometimes a textbook, if used, open to the appropriate page would be helpful. You 

should check the descriptors in the BEAST Planning and Materials section to see what should be 

included in the plan appropriate for that lesson. 

 

5.  When your observer arrives. Recognize the observer and invite her/him into your 

classroom. You may want to make a brief introduction to your students. Then you can direct the 

observer to their seat and provide the lesson materials. 

 

6.  During the lesson.  Ignore the observer. You should not recognize their presence or walk by 

to make comments to the observer during the lesson. Any comments or explanations about the 

students or the lesson can be addressed during the conference time when the lesson has 

concluded. 

 

7.  Lesson Conclusion.  Once the lesson has concluded, your observer will want to talk with you 

about your lesson. As the college supervisor is usually on a tight schedule with other interns or 

student teachers, this conference time should be immediately following the lesson. 

 

8.  Canceling an observation. As soon as you are aware that you will either not be at school or a 

scheduling conflict has occurred, phone your observer and leave a message at the number 

provided. The observer will be checking for voice mail messages prior to leaving the Brenau 

campus. As soon as possible, contact your observer by either phone or email to reschedule the 

observation. 

 

 
 
College of Education, Brenau University 
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 Appendix U 

 

 

READING LESSON  

 
Name: ___________________________________________________________________________ 
 
Subject:__________________________________________________________________________ 
 
Semester:_________________________________________________________________________ 
 
Date: _____________________________________________________________________________ 
 

Explanation of points: (0=No evidence of this element) (1=Element presented but 
poorly written or described) (2=Plan element is present with complete 
explanation, description or elaboration for understanding plan element would be 
usable to a novice teacher with no supervisory introduction.) 

0 1 2 

    

1. Title of your Lesson (be creative, yet, convey the emphasis/purpose of your 
lesson.) 
 

   

2. Grade Level 
 

   

3. Lesson Purpose/Rationale 
 

   

4. Objectives and Performance Standards 
    Performance Objective: 
    What will the student be able to do as a result of the lesson? 

A. Performance Standards (include in this portion the appropriate and 
     specific (GPS) to be covered by this lesson). 
 

   
 

B. Behavioral Objectives (specific, measurable objectives listed for students 
     to accomplish in completion, mastery of the lesson purpose) 

 

   

5.  Materials/Resources: (What is needed for this lesson?) (Include a 
comprehensive, specific, and exhaustive list of materials needed to properly conduct 
this lesson. You may use a novel, information book, text book, internet source, etc….. 
 

   

6. Instructional Procedures 
A. Anticipatory Set/Motivation: How you will start the lesson to promote interest 

and get everyone focused—Opening activity-link to previous learning day or 
student experience. A story, a „why‟ or „how‟ type question, displaying a picture, 
etc. How will you activate prior knowledge? 
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Explanation of points: (0=No evidence of this element) (1=Element presented but 
poorly written or described) (2=Plan element is present with complete 
explanation, description or elaboration for understanding plan element would be 
usable to a novice teacher with no supervisory introduction.) 

0 1 2 

    

B. Instruction: Step-by-step (numbered, what you expect to do in order), very 
detailed. What does the teacher do to get across concept, information, 
knowledge, thinking, etc? 

 

   

C. Guided Practice: (What are the students doing? How is the teacher helping 
them? 

 

   

D. Closure: (How does the teacher help students summarize and internalize the 
new learning? 

   
 
 

E. Adaptations/Modifications: (How will the teacher modify the activities for the 
students who have special instructional needs/accommodations for the ability 
levels, learning styles, etc…..) 

   
 
 
 

F. Independent Practice: (Does the teacher provide an opportunity for students to 
practice the new learning on their own?) 

   
 
 

7. Assessment: Reinforces lesson taught, provides means for measuring success or 
completion of behavioral objectives. Include copies of all worksheets, model example, 
and rubric, and checklists that you will use during this lesson. *These items should 
coincide point by point with the behavioral objectives for this lesson.  

   
 
 
 
 

8. Self-Evaluation/Teacher Reflection: After completing this lesson plan ask yourself 
these questions: 
 
     Did you meet your teacher’s objectives? 
 
     What will you do differently the next time you plan this lesson? 
 
 
 
 

   
 
 
 
 
 
 



Revised 07/10 P a g e  | 58  

Appendix V 

 

Student Teacher Analysis of Learners’ Performance on Unit 
 
I. AFTER POSTING OF PRE-ASSESSMENT SCORES: 

Write a brief summary of pre-assessment results including conclusions 

about learner strengths and weaknesses drawn from an analysis of the 

scores. These conclusions should address overall strengths and 

weaknesses of the group as well as those of specific learners. A re-

statement of numerical results is not acceptable. 

 

II. AFTER POSTING SUMMATIVE ASSESSMENT SCORES: 

Analyze the results of instruction by responding to the following: 

 

• How many learners accomplished all the objectives you established for 

this unit of instruction? Which learners did not meet all the 

objectives? Select the learning goal where your students were most 

successful. Provide two or more possible reasons for this success. 

Consider your goals, instruction, and assessment along with student 

characteristics and other contextual factors under your control.  

 

• Select the learning goal where your students were least successful. 

Provide two or more possible reasons for this lack of success. 

Consider your goals, instruction, and assessment along with student 

characteristics and other contextual factors under your control. Did all 

the learners who did not meet the objectives demonstrate substantial 

gains in knowledge and skills defined in the objectives?  If not, which 

ones demonstrated very little gain or negative gain from pre-test to 

post-test? Discuss what you could do differently or better in the future 

to improve your students’ performance.  

 

• Are there circumstances or conditions that should be considered when 

noting the poor achievement of learners who demonstrated little gain 

or no gain?  If so, describe the circumstances or conditions. Based on 

demographics, do you see any patterns of achievement related to 

gender, individual differences, or cultural influences? 

 

• Reflection on possibilities for professional development. Describe at 

least two professional learning goals that emerged from your insights 

and experiences with the TWS. Identify two specific steps you will 

take to improve your performance in the critical area(s) you identified.  

 

Suggested Page Length for this Narrative:  2 
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Summative Analysis of Learner Performance on Unit 

 
Student Teacher Name: _________________________ Grade Level: ____________ 

 
Subject: _________________________ Unit Topic: __________________________ 
Please use the following codes to complete the chart below: 
Gender:  F=Female; M=Male 
Ethnicity:  AA=African American; AI=American Indian; C=Caucasian; H=Hispanic;   
       OR=Oriental; O=Other (Specify) 
Special Needs: ESL=English as a second language; SE=Special Education; G=Gifted 
       EI=Early Intervention; ADHD=Learner diagnosed with Attention Deficit/Hyperactivity 
       Disorder; O=Other (Specify) 

Learners‟ first 
names only 

Gend
er 

Ethnicit
y 

Special 
Needs 

Pre-test 
Scores 

Post-test 
Scores 

Gain 
(+) or (-) 

1.       

2.       

3.       

4.       

5.       

6.       

7.       

8.       

9.       

10.       

11.       

12.       

13.       

14.       

15.       

16.       

17.       

18.       

19.       

20.       

21.       

22.       

23.       

24.       

25.       

26.       

27.       

28.       

29.       

30.       

       

Number of learners who demonstrated gains:  ______________ 
Number of learners who demonstrated no gains: ______________ 

OVER -> 
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Reflection and Self-Evaluation  

Rubric  
Teacher Work Sample Standard: The teacher analyzes the relationship between his or her instruction 

and student learning in order to improve teaching practice.  

 

        Rating →  
 
Indicator ↓ 

1 
Indicator Not Met 

2 
Indicator Partially Met 

3 
Indicator Met 

Score 

Interpretation of 
Student 
Learning 

No evidence or reasons 
provided to support 
conclusions drawn in 
“Analysis of Student 
Learning” section.  

Provides evidence but no (or 
simplistic, superficial) reasons 
or hypotheses to support 
conclusions drawn in 
“Analysis of Student 
Learning” section.  

Uses evidence to 
support conclusions 
drawn in “Analysis of 
Student Learning” 
section. Explores 
multiple hypotheses 
for why some 
students did not meet 
learning goals.  

 

Insights on 
Effective 

Instruction and 
Assessment 

Provides no rationale 
for why some activities 
or assessments were 
more successful than 
others.  

Identifies successful and 
unsuccessful activities or 
assessments and superficially 
explores reasons for their 
success or lack thereof (no 
use of theory or research).  

Identifies successful 
and unsuccessful 
activities and 
assessments and 
provides plausible 
reasons (based on 
theory or research) 
for their success or 
lack thereof.  

 

Alignment 
Among Goals, 
Instruction and 

Assessment 

Does not connect 
learning goals, 
instruction, and 
assessment results in 
the discussion of 
student learning and 
effective instruction 
and/or the connections 
are irrelevant or 
inaccurate.  

Connects learning goals, 
instruction, and assessment 
results in the discussion of 
student learning and effective 
instruction, but 
misunderstandings or 
conceptual gaps are present.  

Logically connects 
learning goals, 
instruction, and 
assessment results in 
the discussion of 
student learning and 
effective instruction.  

 

Implications for 
Future Teaching 

Provides no ideas or 
inappropriate ideas for 
redesigning learning 
goals, instruction, and 
assessment.  

Provides ideas for 
redesigning learning goals, 
instruction, and assessment 
but offers no rationale for why 
these changes would improve 
student learning.  

Provides ideas for 
redesigning learning 
goals, instruction, and 
assessment and 
explains why these 
modifications would 
improve student 
learning.  

 

Implications for 
Professional 
Development 

Provides no 
professional learning 
goals or goals that are 
not related to the 
insights and 
experiences described 
in this section.  

Presents professional 
learning goals that are not 
strongly related to the insights 
and experiences described in 
this section and/or provides a 
vague plan for meeting the 
goals.  

Presents a small 
number of 
professional learning 
goals that clearly 
emerge from the 
insights and 
experiences 
described in this 
section. Describes 
specific steps to meet 
these goals.  
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Analysis of Student Learning  

Rubric  
Teacher Work Sample (TWS) Standard: The teacher uses assessment data to profile student 

learning and communicate information about student progress and achievement.  

 

        Rating →  
 
Indicator ↓ 

1 
Indicator Not Met 

2 
Indicator Partially Met 

3 
Indicator Met 

Score 

Clarity and 
Accuracy of 
Presentation 

Presentation is not clear 
and accurate; it does 
not accurately reflect 
the data.  

Presentation is 
understandable and contains 
few errors.  

Presentation is easy 
to understand and 
contains no errors of 
representation.  

 

Alignment with 
Learning Goals 

Analysis of student 
learning is not aligned 
with learning goals.  

Analysis of student learning is 
partially aligned with learning 
goals and/or fails to provide a 
comprehensive profile of 
student learning relative to 
the goals for the whole class, 
subgroups, and two 
individuals.  

Analysis is fully 
aligned with learning 
goals and provides a 
comprehensive profile 
of student learning for 
the whole class, 
subgroups, and two 
individuals.  

 

Interpretation of 
Data 

Interpretation is 
inaccurate, and 
conclusions are missing 
or unsupported by data.  

Interpretation is technically 
accurate, but conclusions are 
missing or not fully supported 
by data.  

Interpretation is 
meaningful, and 
appropriate 
conclusions are 
drawn from the data.  

 

Evidence of 
Impact on 
Student 
Learning 

Analysis of student 
learning fails to include 
evidence of impact on 
student learning in 
terms of numbers of 
students who achieved 
and made progress 
toward learning goals.  

Analysis of student learning 
includes incomplete evidence 
of the impact on student 
learning in terms of numbers 
of students who achieved and 
made progress toward 
learning goals.  

Analysis of student 
learning includes 
evidence of the 
impact on student 
learning in terms of 
number of students 
who achieved and 
made progress 
toward each learning 
goal.  

 

 


